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ABSTRACT

This research invéstigates whether a flipped classroom with Communicative
Language Teaching (CLT) approach can lead students to increased gains in English
skills and to describe students’ perceptions of this approach within an undergraduate
English class at the Royal University of Phnom Penh, Cambodia. This was designed to
utilize pre-class online videos to replace live “chalk and talk” lectures, with a variety of
CLT activities implemented during class time, including discussion-based leaming, pair
and group work, presentation and role play. A pretest-posttest experimental method
design (n = 21) was utilized to find out any differences in students’ English skills
achievements that might be associated with a flipped classroom and CLT. Additionally,
interview, self-reports, and observation were used to explore students’ perception on the
approach. The effectiveness of the flipped classroom and CLT on students’ English
improvement was evaluated with an oral pre and post-test, along with a written one for
grammar and vocabulary. The findings demonstrate that the speaking and grammar and
vocabulary results of the post-test, are statically significant compared to that of the pre-
test. Apart from the development of speaking, grammar, and vocabulary, students
reported the enhancement of their reading and listening skills as well. Moreover, self-
learning, technology, self-confidence, English improvement, and enjoyment were found

to be the themes of the perception of the participants. The results of this study suggest



that participants benefit from the use of a flipped classroom with CLT, and alse provides
recommendations towards using these approaches in other language skills and courses

throughout the country.
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CHAPTER 1

INTRODUCTION

In globalization world, language is considered to be an essential means for
information and communication which allow us to share opinions and point of views
with others, and makes us different from animals and makes us human being (Naved,
2015). The English language is considered to be the “dominant international language
of the 21st century” as it represents a global language of technology, science, diplomacy,
and business. The recent British Council report revealed that 25 % of the world’s
population speaks English, while the non-native speakers of English outstripped the
native English speakers at a ratio of 4 to 1, which are approximately 625,000,000 native
speakers compared to 1,125,000,000 non-native speakers worldwide (Council, 2013).
Many countries have used English as a primary language for it is the language of
Hollywood and the language of global commerce and investment. In educational filed,
English is likewise crucial as most websites on the interet are written and created in
English. Even some websites which are in other languages also provide the alternative
to convert the sites to English (Naved, 2015). The British Council predicts that this
tendency will increase and by 2020 English will be used or learned by two thousand
million people. The importance of English as a language of global communication is
discussed on the world and national scales. The Association of Southeast Asian Nations
(ASEAN) is an influential association comprising of the ten member nations in
Southeast Asia; and its official language is English (Igawa, 2008). Based on the policies
of language in ASEAN, all people in ASEAN countries are expected to Jearn both their
national language and English. Cambodia is one among the ASEAN countries, and is
the last of the ten nations to become a member in 1999, Because there are predominant
education changes throughout the country with fiscal and procedural support from
international patrons, English has increased its significance with the conviction that it is
necessary for societal advancement and transformation. Besides, English has gained a
great importance in Cambodia as the first foreign language taught replacing French.

For the last twenty years, the position of English has developed from that of a foreign



language that is not spoken by Cambodians within the country to a language gradually
used inside the country. The ability to use English for communication can guarantee that
a person will have a good career with better income. In today Cambodia, English is the
most preferred foreign language. It is the language used in international business and
education. Teaching English therefore is seen as ‘teaching a life skill that will be crucial
for the future prosperity of this country’ (Igawa, 2008).

HE Dr, Hang Chuon Naron, Minister of Education, Youth and Sports, raised
concerns in the inferview about English language learning and the ASEAN Community
about the effect of its widespread use could have on Cambodian culture. He mentioned
the significance of learning foreign languages, especially English, He further added how
the ability of English provide work opportunity for Cambodian people to work with
other ASEAN members, He stated that “English will encourage ASEAN companies fo
establish in Cambodia or to increase trade value between Cambodia and the rest of
ASEAN. It also means an opportunity because English is used as the medium of
communication in ASEAN.” Therefore, the interest in learning English has increased.
Competence in English is also crucial for promotion, interaction and better job
opportunities. (Education Reform, English language learning and the ASEAN
Connnunity, 2014). That is why it is a necessary for all Cambodian students to acquire
English. Likewise at Royal University of Phnom Penh (RUPP), Cambodia’s oldest and
largest public universities, puts a great importance on English skills. In order to graduate
from the university, all students need to complete six semesters courses of English as
prepared by The Foundation Studies progran of the university. This is because a lot of
books and learning materials in Cambodia are written in foreign language especially
English; as a result, it is essential that students acquire at least basic academic research
in their study fields by the end of their six semesters English language training. Apart
from this reason, English language skills significantly help learners to search for jobs in
all sectors after their graduation (www.rupp.edu.kh)

In English teaching, there are many teaching methods or approaches teachers
may adopt in their teaching. For English as a Foreign Language (EFL) classroom, the
teaching methods that have been used so far are grammar-translation approach, audio-
linguicism approach, and lastly communicative language teaching (CLT) approach.

Since its occurrence in the 1960s, the Communicative Language Teaching approach



(CLT) has become one of the main language teaching approaches (Richards, 2006).
According to Lindsay, & Knight (2006), CLT approach is based on the reality that
Janguage is learnt in order to communicate effectively throughout life in a meaningful
way, without the consiraints of form and structure. In other words, CLT gives more
focus on meaning rather than structure; and students practice to communicate in the
language through numerous kinds of communicative activities, such as role-plays,
dialogues, games and problem-solving activities. One of the most common principles
of CLT is authentic use of the language in the whole task settings.

In the 2lst century, technology is seen as an essential component for
educational settings (Basal, 2015). The prospects offered by technologies in education
are limitless, so lots of instructors are trying to find techniques to integrate technology
into their classrooms in order to build a better learning environment for their students
(Koehler, Mishra, Hershey, & Peruski, 2004). With all of the technologies available,
educators aim to provide greater learning experiences and a more appealing and exciting
classroom atmosphere (Basal, 2015). Adopted by many technological channels, a video
is one of the most effective teaching tools when used correctly correctly (Hartsell, &
Yuen, 2006; Shephard, 2003). One technique for integrating technology such as videos
for teaching is called a flipped or an inverted classroom. The conception of a “flipped
classroom” initially originated from America in 2000, and is also known as an “Inverted
Classroom”. It means the rearrangement of the practices inside and outside of the
classroom by the instructor for actual teaching tasks, and place the emphasis on
motivating students’ autonomous learning and their ability to acquire knowledge (Dong,
2016). Based on Bergmann, & Sams (2012), a flipped classroom could be defined as a
setting where a study is traditionally done in class is now done at home, while what is
traditionally done as homework is now completed in class. To simplify, it is when a long
lecture in class is moved to online videos or digital materials, whereas a huge amount
of time in class is spent on meaningful and deep learning, Therefore, students can apply
what they have acquired in their autonomous online platform to practice in authentic
scenarios. This popular approach is used not only in science subjects, but also in

language class, specifically in English class.



Due to the heavy demand of English for RUPP students, and the advantages of
flipped classroom and CLT approach, it is highly essential to conduct the research under
the topic “Using Flipped Classroom with Communicative Language Teaching (CLT)
Approach to Enhance English skills of Undergraduate Students at Royal University of

Phnom Penh™.

Research Questions
1, What is the effect of using flipped classroom with CLT approach on the
English skills of undergraduate students? '
2. What is the perception of undergraduate students when using flipped

classroom with CLT approach?

Research Objectives

This research is conducted for two main objectives:

1. To investigate the effect of flipped classroom with Communicative
Language Teaching (CLT) approach on English speaking ability of undergraduate
students

2. To explore perception of students when used flipped classroom with CLT

method.

Research Significance
The result of this research can be significant to people of following groups.
1. Teachers
This research paper is expected to provide insight framework to teachers,
educators curriculum or course developers who wish to help students enhance English
ability and learning experience. The effectiveness of the 'ﬂipped classroom and CLT can
be applied to classroom setting to improve students’ English language so that they can
be adopted to the current society where English is needed.
2. Students
This study can be useful for students to experience and understand about
learning English, through flipped classroom with Communicative Language Teaching

(CLT) approach.



3. Other researchers
This research paper may help other researchers who have interest in a

similar topic.

Research Scope
1. Population and sample: _

The population of the study was all undergraduate students of Royal
University of Phnom Penh.

The sample of the study was 21 freshmen of pre-intermediate level of
academic year 2017-2018 of Royal University of Phnom Penh, Cambodian. The sample
was chosen by purposive sampling. |

2. Variable to study

Following are the variables to be studied in this research:

Independent variable: Using flipped classroom with Communicative
Language Teaching (CLT) approach.

Dependent Variable:

1. English skills enhancement

2. Perception of freshmen in flipped classroom with Communicative
Language Teaching (CLT) approach.

3. Content of the study

This study was conducted in General English subject for freshmen
administered by Royal University of Phnom Penh. The chapters to be studied on the
course book are “What’s up”, and “Impressions”, However, only the main points of the
lessons were included in our teaching as the teacher created more related contents and
activities to support the main points of each lesson from the text book.

4. Location of the study
- Purposefully this research was carried out for year one students of Royal

University of Phnom Penh in Phnom Penh, Cambodia.



Keywords
This study consists of following keywords:
1. Flipped Classroom
In this study, we define the flipped classroom as the technique in which the
teacher moves the traditional in class lectures to the online platform by using lecture
videos as a substitution; while the face-to-face class time is reserved fully for the
practice of the target language and deep learning.
2. Communicative Language Teaching
CLT is an approach which proposes that language should be learnt in a
meaningful way where the emphasis is on the use of the language for communication
rather than on the form and structure.
3. English Skills
BEnglish skills here refers to the four macro skills which includes writing,
reading, listening speaking, and basic skills of grammar and vocabulary.
4. Undergraduate students
It refers to year-one students of pre-intermediate level from academic year
2017-2018 of Royal University of Phnom Penh, Cambodia.
5. Perception
It is students’ thoughts or opinions after having learned through flipped

classroom with CLT approach.

Research Hypothesis
The hypothesis of current rescarch study is as the followings:
1. English skills of undergraduate students after teaching through flipped
classroom with CLT approach learning will be better in post-iest compared to pre-test.
2. Students will have positive views toward the flipped classroom and CLT

after being treated for 18 hours,



CHAPTER II

LITERATURE REVIEW

Flipped Classroom
1. Definition of flipped classroom

The concept of “flipped classtoom” was originated from America in 2000,
It is also recognized as “Inverted Classroom”. It refers to restructuring the inside and
outside classroom practice in actual teaching task. It puts the teaching importance on
motivating students’ autonomous learning interest and exploring ability (Dong, 2016).
The word flipped classtoom was initially coined by Baker (2000) and Lage, Platt, &
Treglia (2000). By giving an reversed model of teaching, the flipped classroom became
one in which learners could involve more with the classroom activities in a collaborative
way rather than just listening to lectures during class time (Baker, 2000) (Lage, Platt, &
Treglia, 2000). Based on Bergmann, & Sams (2012), a flipped classroom is defined as
an enviromment which that “which is traditionally done in class is now done at home,
and that which is traditionally done as homework is now completed in class” (p. 13).
It is an approach which learners take control of their learning and this leads to increased
amount of time for interaction between students and teachers (Bergmann, & Sams,
2012; Subramaniam, 2016). The Flipped Classroom also offers priotity to pupils where
all learnets are involved in their learning and the teacher becomes the “guide on the
side” and not the “sage on the stage” as described by Baker (2000). This description is
supported and stated by Pinnelli, & Fiorucci (2015), by agreeing that the Flipped
Classtoom approach is indeed an approach to support autonomic learning as learners
can watch the videos anytime and anywhere before attending class (Subramaniam,
2016). By offering the lecture videos for Jearner to view at home, teachers have more
time in class to have students combine what they have learned and to engage them in
problem solving and task-based assignments, letting instructors to check with learners
if they can understand and apply new information and concepts or not. Every time
instructors find out that learners do not understand any point or concept, they can intrude

straightaway and help learners on an individual basis (Doman, & Webb, 2017).



In conclusion, flipped classroom simply means the switch of how learning and teaching
take place. Tt is the when the long lecture in class is moved to online videos or digital
materials, and take a [ot amount of time in class for meaningful learning, deep learning,
and to apply what students have acquired in their autonomous online learning to use and
practice in authentic scenario. |
2. Characteristics of flipped classroom

Based on University of Minesota (2013), the most fruitful Flipped
Classroom method consists of three characteristics. First, everything is the class is well-
prepared, meaning teachers have to plan things to keep their students involved in the
lesson. Second, activities in the class should allow students to solve problems, answers
quizzes, apply what they have learnt in the lecture video. Last, Jearners arc heartened
through activities in class and a teacher prospects to finish out-of-class tasks and show
up for in-person sessions (Subramaniam, 2016). Similarly, Lui (2017) divided
characteristics of flipped classroom model into four main points. First one is the change
of teaching model. In flipped classroom, students only revise the content of the lesson
in class, and acquire new information after class. Teachers assist and encourage learners
to practice the target language and help them deal with problems they are facing when
working on exercises. Second is the change of students” status, Students in flipped class
model learn individually prior to the class by choosing the learning contents, learning
time, learning strength, and learning style based on their situation. Lastly, time in
traditional class changes. In the flipped class, learners have more time to practice target
language as teaching time in class has been reduced continuously. Not so different from
Lui, Brame (2013) suggested four basic featutes that play a role as Flipped Classroom
characteristics. Firstly, instructors need to provide exposure before class. The exposure
ranges from reading a course book to watching lecture videos or screencast. Secondly,
teachers are expected to provide learners short quizzes, or exercise practices so that
students can be well-prepared for the class. In this way, it essentially ultim.ately pushes
learners to be ready for the upcoming class by viewing videos and working on quiz or
exercises prepared for them. Thirdly, teachers need to find ways to check learners’
~ comprehension level of the topic by making an online quiz. Doing this will allow
teachers to have some clue regarding the parts that the learners are struggling and then

the teacher can pay attention and give focus on those points. Lastly, when students get



the basic knowledge from the online platform or outside class, teachers have to use the
face-to-face class time for deeper learning, In short, the characteristics of flipped
classroom can be summarized into four elements. First, there should be a well-
preparation before class, This means that teachers need to prepare materials like video
lectures, lessons or other related contents for students to learn before they come to class.
Second, quizzes or exercises to test to students should be included as this will help
teachers to see how much students have understood from their self-learning and to also
push students to do self-leaning. Third, using class time for meaningful learning.
To simplify this, teachers are expected fo prepare classroom activities which encourage
students’ participation, cooperation, the application of the target language, and most
importantly, the authentic practices. Class time should be used in an effective way in
the way that students cannot do it anywhere else. Last but not least, teachers should
provide some out of class work for students, while teachers are supposed to note down
any challenges occurs in the class and make the next class a better one.
3. Advantages of flipped classroom

The flipped classroom approach is recommended primarily in contradiction
of the drawbacks of traditional teaching method. The method suggests that teachers
provide students the power of initiative, and aid them to pay attention on the learning of
basic items, determine and solve problems in the gentle interaction between teachers
and students, and cooperatively deal with the challenges inside and outside the
classroom teaching, so as to assist learners to transform what was acquired in the class
effectively to apply into practice (Dong, 2016). According to Lui (2017), there are some
benefits of using flipped classroom models. One of them is that flipped classroom help
to arouse learners® interests in learning English. The position of learners and instructors
in the flipped classroom has initially changed as teachers have to respect learners’
differences and ability, and offer instruction to help them learn independently and solve
fhe problems meritoriously. The flipped classroom is also effective in training and
promoting students’ learning autonomy as learners are encourage to use the online
platform to acquire contents of the lesson by themselves. This way can save valuable
class time and students can adjust the learning progress and timely they learning will be
improved effectively. Moreover, a flipped classroom allows for more time for student

engagement with materials, more time for instructors to answer students’ questions and
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to resolve problems as they arise in the classroom and at home, access (o online
classroom materials and videos 24/7, and more individualized instruction. Since most
contents is provided by lecture videos in which learners can view at home before class,
the face-to-face class time can be used more effectively by lefting learners to synthesize
the knowledge they acquired to ask questions and to work on problems collaboratively
(Gemnod, Burge, & Helmick, 2007; Graney, 2013; Kellog, 2009). For instance, if
teachers want to enhance their student’s speaking skills, they can have students to
communicate both online and offline as the practices. Students may record voice or
comment each other work using voice recording when doing it online. While in class,
there is more time for students to practice the language or produce the output. The gain
in learners’ involvement with the materials, particularly for the EFL classroom, means
that learners have more opportunities to practice the target language and ultimately to
attain new language patterns. By flipping a class, teachers will be able to see the progress
students are making to complete the tasks assigned, and therefore determine the points
of misconception and skills which need to be enhanced (Bishop, & Verleger, 2013).
Instructors in a flipped classroom will act as facilitators or mentors to assist students in
fheir learning, In traditional classroom, English is used in class only, but in the flipped
class, group work can be done anywhere and anytime as long as there is an internet
connection (Bergmann, & Sams, 2012). Where homework in the traditional classroom
may have involved answering some comprehension questions or writing an essay,
outside-the-classroom work in the flipped model is more engaging, having students, for
example, record an oral respond to a video, or make a video with group members. This
means that students in the EFL ¢lassroom have more chances to practice English outside
the classroom. Finally, flipped classroom allows more individualized time in the class
as the lectures are moved fo online platforin where students can watch or read anytime
anywhere convenient to them to understand the target language (Papadpoulos, Santiago-
Roman, & Portela, 2010). If instructors find out that Jearners are facing problems with
any point, they can create different learning materials or tutor learners differently or
even suggest some sources which students can use to find the information they want
(Morris, G. et al., 2016). To sum up, the advantages of flipped classroom can be put into
four different points. First, flipped classroom promote autonomous learning, as students

are expected to learn the content of the lesson by themselves. It gives learners
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opportunity to learn in their own pace and style. Second, students can make use of
network platform for the sake of their learning. Instead of surfing internet pleasurably,
students can watch the lecture videos anytime, anywhere, and as many times as they
want to graph the meaning of the lesson. Third, class time is saved for deeper learning.
While the used to be lecture is moved to online platform, teachers have all the class time
for students to ask questions, to clear their doubts, to implement what they have learnt
to the real practices. Class time is reserved mainly for the practices. Lastly, with the use
of flipped classroom, teachers will be able to see students’ weaknesses or struggles
clearly. It is because the real practices in the class give teachers a clear image of how
students are going on with their study; and this will allow teachers to provide further
help for who in need.
4. Processes of flipped classroom

Before class: Students are supposed to watch short lecture videos, usually
not exceed 10 minutes at home. The videos should include the detailed explanation of
the target language, and some assignments or tasks related those language points,
Generally, students are expected to watch one or two videos before face-to-face class
time, and to prepare some questions related to the video clips will be discussed via online
platform (Webb, Doman, & Pusey, 2014)

During class: Students will spend time doing independent learning
activities, group discussions, projects, group work, and so on. Teacher-fronted
instruction and quizzes that are normally done in class are done at home in the flipped
model. Face-to-face class time is kept for discussion, problem-solving tasks and
individualized instruction. Learners in the flipped classroom spend more time involving
with new materials and acquire new language (Webb et al., 2014).

After class: The evaluation will be done to check if students face any
difficulties or problems so that the teacher can better prepare for the next class.
Tnstructors can identify problems or struggles students are facing during the learning
process and help deal with those difficulties (Elmaadaway, 2018).

5. Research related

Baranovic (2013) made a research on his doctoral thesis on flipped

classroom at one university in the United States, By making lecture videos, he had more

time in class for creative writing-style works. Results of his research showed that the
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course using flipped approach assisted learners of all levels of writing, mainly nonnative
English speakers. Learners’ writing surpassed the standards set by the university.
A great integration of digital knowledge and the video essay lead fo more current
compositional concept and equipped freshmen for a more technologically integrated
academic profession, In addition, Butt (2014) observed a flipped classroom in his study.
Through a questionnaire, Butt found that learners prefer autonomous learning to
lectures, tutorials and group work; and they stressed that they learn the most from this.
By making comparison of learners’ attitudes at the start of the course with those at the
end, Butt discovered that learners who formerly considered the flipped classroom as
unfavorable at the opening of the semester began to change their thought about this by
the finales of the class. Research by Chen Hsieh, Wu, & Marek (2017) conducted on
learning English idioms by flipped learning, using the LINE application, and by
conventional instruction. The results showed that the participants” motivation has been
developed as they were more active in using idioms in class, while at the same time they
also improved their idiomatic knowledge. This showed that fiipped learning was
effective in achieving the instructional aims of the class. Another research conducted to
compare two English composition courses with Japanese university students. One
course was taught following a flipped classroom concept while the other was done
traditionally. The findings demonstrated that the students who learnt under the flipped
method spent more time preparing for their class and could produce a Jot more words in
the post compositions written test. Also, the flipped classroom resulted in significantly
better énhancements in the students’ writing proficiency (Leis, Cooke, & Tohei, 2015).
Similarly, Day (2018) did an experimental study on students in Boston, USA, for two
semesters in order to compare the flipped learning approach with that of traditional
classroom. It was found that the flipped group did considerably beiter in iheir final
exams than the traditional group for both semesters. Besides, another experimental
research by Webb, Doman, & Pusey (2014) was done with students from intermediate
level EFL classes at a university in Macau. Based on surveys and observation, it was
found out that the participants were not satisfied with the flipped class at first.
Nevertheless, at the final week of the course, leamers seemed to be more comfortable
with the model as they asked for extra flopped materials. Further findings from teaching

journals discovered that three instructors among the four recommend the flipped
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classroom fo encourage creativity and more opportunities for higher order learning in
class. To add, Sung (2015) studied flipped English content-based, in which he took 12
as the sample. The participants were asked to do some readings, view videos and to join
in various online activities on an LMS platform before each class. The result of the
investigation of both informal and formal course assessments and learners’ tasks
displayed that they showed positive view toward flipped classroom regardless of some
difficulties of adapting themselves to it. They furthermore stated that flipped classroom
could be a virtuous motivation for change in present English language education.
Furthermore, Ahmed (2016) conducted a research to examine the outcome of a flipping
classroom approach on English writing skills and students’ attitude towards the
approach. The findings of the study indicated that those who experienced flipped class
performed better than those in traditional classroom in the post-test of EFL writing,
Tn addition, there was statistically significant difference between the mean scores of the
pre and post application of the questionnaire of the experimental group in favor of the
post application; and using flipped class can be contributed to this difference. Moreover,
Mireille (2014) studied the effect of using a Flipped Classroom Instructional Method on
the writing performance of grade 12 students and explore their perception of the method
used for writing class. The research employed two group experimental design for a
15-week program, and both groups completed a pretest and post-test to answer the
inquiry of the study. The results showed that there was a statistically significant
differences between the mean scores in favor of the students in the experimental group.
This improvement in the writing performance is attributed to the Flipped Instruction
method of teaching, while students’ attitudes towards the Flipped Instruction proved to

be equally favorable.

Communicative Language Teaching (CLT)
1. Definition of Communicative Language Teaching
CLT is an approach which proposes that language learning should be done
in a meaningful setting with authentic language as the input. It is an umbrella term which
consists of an array of methods and techniques (Parrish, 2004). This communicative
approach to second language teaching began in the late 1960s and was proposed by

Hymes (1972), based on the communicative functions of language (Brown, 2000;
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Lindsay, & Knight, 2006). The CLT was established in the 1970s from a theory that
consider language as a way for communication, and its purpose was to enhance learners
‘communicative competence (Hymes, 1971; Richards, & Rodgers 2001). Harmer
(2001) identified two features of CL'T: what to teach and how to teach. The “what to
teach” of this approach is more significant on language roles than on structures.
The second feature, “how to teach”, proposes that interaction in the class should engage
meaningful activities that offer opportunities for real practice to improve learners’
knowledge and skills (Abahussain, 2016). According to Lindsay, & Knight (2006), CLT
approach is based on the reality that language is learnt in order to communicate
effectively throughout life in a meaningful way, without the constraints of form and
structure. CLT can be defined as a list of ideas about the goals of language teaching how
students learn a language, the types of classroom activities that best case learning, and
the roles of teachers and learners in the classroom, As previously mentioned, the idea of
communicative competence, as in Ozsevik’s study, is considered to be the major
concept of CLT, which includes knowing what to say and how to say it appropriately
based on the situation, the participants, and their roles and intentions (Abahussian,
2016).

To conclude, communicative language teaching (CLT) is an approach where
the importance is put on the communicative competence rather than forms or structures.
Just as its name suggests, it promotes the communicative activities and meaning use of
the language by applying structures and forms learnt to the authentic practices in
communication.

2. Characteristics of Communicative Language Teaching

Brown (2001) described six interrelated characteristics of CLT. First, aims
of classroom should emphasize on all elements of communicative compeience-—
grammatical, discourse, functional, sociolinguistic, and strategic. Second, the practices
of the language should involve students in the realistic, authentic, efficient use of
language for meaningful purposes. Third, fluency and accuracy should go together for
communicative activities. Forth, language should be used productively and receptively.
Fifth, the activities are learner-centered as students are supposed to focus on their own
learning process. Last, a teacher should play a role as a facilitator to assist students in

the interaction that happen in the classroom. Larsen-Freeman (1999) suggested that
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there are three characteristics of CL.T: communicative activities; the use of authentic
materials; and small group activities by the learners.

Richards (2005) provided ten main assumption of the recent CLT as the
followings:

1. Language learning is assisted when students are involved in interaction
and meaningful communication.

2. Effective classroom activities allow students to negotiate meaning,
develop their language resources, notice how language is used, and engage in
meaningful intrapersonal exchange.

3. When learners process materials that is applicable, persistent, interesting,
and appealing, it makes meaningful communication,

4, Commiunication is a holistic process which needs numerous language
skills use.

5. Langnage learning is expedited both by activities that related to inductive
language use and by those involving language analysis and reflection,

6. Language learning is an ongoing process that comprises of innovative
use of language and trial and error. Even if errors are common things in learning process,
the aim of learning is to be able to use the new language both accurately and fluently.

7. Students advance their own route to language learning, evolve at
different rates, and have different desires and motivations for language learning.

8. Successful language learning consists the use of effective learning and
communication techniques.

9. The teacher plays a role as a facilitator who make classroom environiment
conductive to language learning and offers opportunities for learners to utilize and
practice the language and to reflect on language use and language learning.

10. The classroom is a place where students learn through collaboration and
sharing. (Richards, 2005}

Richards (2005) then continued to state that classroom activities typically
have some of the following characteristics:

The activities should explore to enhance learners’ communicative
competence by associating grammatical development to the ability to communicate.

Therefore, grammar is not taught differently, yet often involve in communicative tasks.
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Activities in class also enables interaction, communication and
collaboration via some activities such as role play, problem-solving, or information
sharing.

Classroom activities should offer opportunities for both inductive as well as
deductive learning of grammar,

Classroom materials and content need to be ensured the connection fo
learners’ lives and interests so that they can make use of what they have learnt and apply
it to their own lives.

To recap, characteristics of Communicative Language Teaching approach
can be summarized to five. First, classroom goals focus on communicative competence,
yet it does not mean we ignore grammar, or discourse. Teachers are supposed to link
structure or form learnt to ability of communication. Second, the classroom environment
should encourage students for interaction, collaboration, sharing, and meaningful
communication by having lots of communicative activities such as group work. Third,
classroom materials or content of the lesson should relate to students’ lives and inferests
so that they can personalize their learning by applying what they have leatnt to their
own lives. Forth, it is a student-centered approach; so teachers usually act as facilitators
to guide and help leamers when needed. Lastly, errors are the common products of
learning. However, the vital goal of learning is to be able to sue the new language both
accurately and fluently.

3. Classroom activities in Communicative Language Teaching Approach

According to Abahussain (2016), activities used in CLT are categorized into
two essential proups— Pre-communicative activities, and Communicative activities.
Pre-communicative activities emphasize practicing elements of a language in an
isolation so that learners can be fluent in linguistic system and the capacity to produce
acceptable language rather than simply communication of meaning. Nevertheless,
communicative activities need students to use and implement their pre-communicative
information and skills for actual communicating meanings. Littlewood (1981), in
addition, allocated these activities into two subgroups: functional communication
activities, such as problem-solving and information-gap activities; and social interaction

activities, such as simulation and role-playing, requiring learnets ‘imagination in &
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situation or adopting a specific role to act out accordingly. Similarly, Richards (2005)
suggested some activities to use in CLT. Those are as followings:

Information-gap activities: describes the setting where people communicate
to get and receive the information which they do not own. This is known as an
information-gap. More authentic communication is likely to occur in the classroom if
learners extend their linguistic and communicative language practice to acquire the
information.

Jig-saw activities: Usually the class is separated into groups and each group
has some pieces of information required to complete an activity. The class has to put the
picces together to complete the whole. To make this activity possible, students need to
use their language resources to interact meaningfully and hence grasp meaningful and
communicative practice.

Task-completion activities: The aim of this activity is to use one’s
language resources to complete a task. Some of examples of the activity are puzzles,
games, map-reading and so on and so forth.

Information gathering activities: This activity require learners to conduct
surveys, interview and search in which they need to use their linguistic resources to
gather information.

Opinion-sharing activities: This activity, learners share and compare their
point of view, beliefs and values.

Information-transfer activities: Students are expected to take information
that is given in one form, and tell it in a different form.

Reasoning gap-activities: these activities include descending some new
information from given information through the process of interpretation, practical
reasoning, etc.

Role play: In this activity, learner are given roles and make up a scene based
on information or clues provided.

Emphasis on pair work and group work: Activities mentioned above
reveal an essential feature of classroom tasks in CLT, specifically that they are intended
to be done in pairs or small groups (Richards, 2005). He further distinguished the
practice into three parts which are Mechanical, meaningful, and communicative

practice. Mechanical practice is a controlled practice activity which learners are able to



18

do it without necessary compreliension of the language they are using; while meaningful
practice describes an activity which where language control is still delivered but learners
are supposed to make meaningful choices when carrying out practice. Communicative
practice can be defined as activities which give the focus on the practice of the language
within a real communicative context is the focus, where real information is exchanged,
and where the language sued is not totally predictable.
4, Research related

One research paper tried to explore instructors’ reasons or reluctance in
using CLT in the classroom. From the data collected, all teachers revealed oral
competency improvement among students is the reason they use CLT. They specified
that the approach boosted learners' participation, stimulated confidence, prepares
learners for real-life communication, and improves communication strategies. Those
instructors also believed that CLT approach was effective for the language classroom
as CLT enhanced teachers' role, and promoted participation from low proficiency
students (Radzi, Hanadi, Azmin, Zolhani, & Abdul Latif, 2007). Ahmad, & Rao (2013)
conducted a study to make an evaluation on an employment of a CLT approach in
teaching English in schools of Pakistan and colleges at a higher secondary level which
have long used the Grammar Translation Method (GTM). The results from the study
showed that there was significant statistical difference between the two means which
indicated that the experimental group outperformed the control group after the treatment
of three months. The study showed that, with the provision of suitable conditions, a
better classroom envitonment, a well-trained and active teacher with a good
understanding of English, using CLT to facilitate teaching can lead to greater results
than teaching through traditional methods. In addition, Sarfraz, Mansoor, & Tariq
(2015) studied the perceptions of teachers’ and students’ of CLT in the Computer
Assisted Language Learning environment. Feedback of communicative language
activities and questionnaire were used to get the data, with the results showing positive
perceptions of all students and teachers towards the CLT approach. What is more,
Kasumi (2015) conducted a study on CLT to see impacts on students ‘performance in
rural and urban areas. The findings from the study indicated that CLT got greatly
satisfied result and both urban and rural in the experimental groups performed

significantly better compared to controlled urban and rural groups. Ahmad, & Rao
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(2013) also conducted a study to evaluate implementation of a CLT approach in teaching
English in Pakistani schools and colleges at a higher secondary level where the
Grammar Translation Method (GTM) has been used for long. This situation is producing
incompetent users of the English language in Pakistan. The significant statistical
difference was found between the two means which indicates that EG outscored CG in
achievement after the treatment of three months. The study showed that, if provided
with suitable conditions, a better classroom environment with audio/visual aids like
computer or multimedia, a well-trained and active teacher with a good command of
English using communicative approach to facilitate his/her purpose of teaching can
produce better results than teaching through traditional methods.

It proves the fact that the CLT approach is more suitable for teaching
English as a foreign language than the traditional method (GTM). Another study
investigated how elementary and secondary school teachers in Korea perceive the
seventh national curriculum focusing on communicative language teaching. The survey
was done with 37 participants with a questionnaire designed grounded in Li (1998) and
followed by interview of individual participants. The findings revealed that instructors’
perception toward CLT was very limited to speaking skills. The main issue concerning
the teachers coming from different school levels was varied. Elementary school teachers
were more concerned about enhancing students’ involvement, whereas secondary
school teachers pointed out the difficulty of implementing CLT due to the heavy focus
on the paper-and-pencil format of college entrance exam. In addition, novice teachers
were more skeptical than experienced ones in terms of the feasibility of CLT in the
actual classroom context, even though they were thought to be more familiar to the
concept of CLT (Lee, 2014). What is more, Ketthongkurm (2005) studied the impact of
using role play and information gap activity on increasing listening and speaking
competence of the third year certificate vocational level students in the Tourism and
Hote} major at Premruetai Administration Teclmology School. The result showed that
the participants’ ability in listening and speaking before and after the experiment was
enhance at a significant different at the level .01. learners’ attitudes toward English
supplementary material on improving listening and speaking were good at the level of
3.82. Besides, Klanri (2010) studied whether learners in the English major program

under the faculty of Humanities and Social Sciences at Udonthani Rajaphat Institute
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enhanced their English speaking proficiency after learning through communicative
activities: information gap and role play. The participants were nine students from high,
medium and low levels of proficiency in English. The findings from speaking test,
student diaries, teacher's journal and ethnographic interview indicated that the
development in speaking proficiency for the students was significantly difference at the
.05 level. Similarly, Wan Yu (2010) investigated learners’ perceptions of the English
Village Program at the Fong Shan Elementary School in Kaohsiung Country, Taiwan.
The research combined quantitative and qualitative research approaches. The findings
indicated that the themed classrooms with communicative activities, the native English
speaking teacher’s authentic style and the communicative language teaching approach
encouraged students to learn English. The participants’ attitude toward CLT was
positive and they also had highly positive motivation and attitudes towards the English

Village Program.

English Skills
1. Definition

English skills simply means the four main skills such as writing, reading,
listening and speaking skills. Besides, grammar and vocabulary also is another skills
called basic skills. All of these skills play a role in effective English communication.
The amount of attention you give to each skill area will depend both the level of your
learners as well as their situational needs. In this research, we focus mostly on speaking,
yet listening, reading and basic skills of grammar and vocabulary are also included.

1.1 Speaking skill, is defined by Lado as the ability to express oneself in
life situations, or the ability to report acts of situations or phrase words, or the ability to
express a sequence of ideas fluently. It is through speaking that we can utter our ideas
and feelings to others (Lumettu, & Runtuwene, 2018). Brown (1983) also mentioned
that “speaking is an interactive process of constructing meaning that involves producing,
receiving and processing information.” The forms and meaning of speaking arc based
on the situation such as the participants themselves, their experiences, physical
environment and the aim of speaking. Usually it is unstructured, open ended and

sprouting.
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1.2 Listening skills: is the ability to recall or understand speech or
information in a first or second language. It describes a person’ ability to listen and
understand what one is hearing. Listening is vital for various reasons such as being a
way of obtaining information, learning about world affairs or new skills, or even helping
people to develop ideas or make decisions (Anandapong, 2011).

1.3 Reading skills: Reading is one part of our everyday lives and is done
for pleasure, information or research. It is an intricate, persistent, collaborative,
understanding, elastic activity that needs great time and resources to advance. A reading
skill is the ability which one is able to interact with the written text. It is essential for
students as they foster comprehension in reading (Bojovic, 2010).

1.4 Basic skills: this refers to the skills of grammar and vocabulary.
Grammar describes as the study of words and how words work together; an invisible
force that leads us as ‘we put words together into sentences. Individuals who
communicates using a particular language, consciously or unconsciously becomes
aware of the grammar of that language. Therefore, to speak in a clearer and more
effective manner we have to study grammar. Awareness of grammar helps learners in
the correction of mistakes and enhancement of written work. One cannot learn a foreign
language accurately only through a process of unconscious assimilation, so grammar
is indispensable forall students (Debata, 2013), Vocabulary can be defined as the words
of a language which comprises of single items and phrases or chunks of numerous of
words which carry a specific meaning. Vocabulary is crucial to English language
teaching and learning because without adequate vocabulary learners are not able
understand others or express their own ideas (Vocabulary and Its Importance in
Language Learning, n.d.}

2. Research related

A research by Khan, & Al (2010) specified that most of the students
complained they were given enough time in the class to better their speaking skills, It
could be that English is being taught as a subject and not as a language; and class time
is limited while 1ot memory style is encouraged. Some students were not able to
speaking English in the class due to the fears of their teachers. The study also found out
that most students were shy to talk because of the fear that their classmates would laugh

at them. As reported by students, activities such as seminars, group discussions and
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debates competitions were not frequently arranged. Azadi, & Aliakbariand Azizifar
(2015) conducted a research to investigate the impact of teaching speaking strategies
and learners’ gender on developing speaking skill. Thirty intermediate language learners
are their participants. Pre-test and posttest design were used to analyze the research
questions. The findings from pre-test and post-test showed that the classroom interaction
is the way of enhancing speaking skills of the participants; nevertheless, no gender effect
on their speaking performance was found. Khosravani, & Khosravani (2014), in
addition, studied on the effect of classroom structure on the speaking skills of Iranian
EFL learners. Students’ performance in aggressive, cooperative individualistic
environment was studied by choosing 160 male pre-university students in Mathematics
and allocated them into four groups, The experimental groups were taught English in
General Purpose (EGP), while control group practiced in the classroom environment.
The results revealed that experimental groups were better than the control group,
meaning classroom structure had exceptional influence on speaking skill, and there was
not any distinct difference among aggressive, cooperative or individualistic.
Furthermore, Mohammadi, Gorjian, & Pzhakh (2014) conducted a study on the possible
impact of classroom structure on the speaking skills of Iranian EFL learners. They
studied leatners’ performance in aggressive, cooperative or individualistic environment.
Besides speaking skills, Smith, Li, Drobisz, Park, Kim, & Smith (2013) conducted a
study to examine how Chinese undergraduate students learned new vocabulary with
inference-based computer games inserted in eBooks. The objectives were to explore the
effectiveness of computer games in eBooks compared with hard copy booklets for
vocabulary, and to investigate the relationship between students’ performance on
computer games and performance on a vocabulary test. From data collected, it was
found out that students learned more vocabulary in computer condition compared usual
method of hardcopy text. Moreover, participants’ scores in the games associated
significantly with their vocabulary post-test scores. Apart from those, another research
conducted by Tengku, & Yussof (2012) on using games to enhance English grammar
among students at UiTm Pahang, Kuantan Campus. The data from frequency table, bar
charts and Independent T-Test indicated that using board game in teaching grammar is
beneficial and effective. There was another research which was done to find out the

challenges of students in their English listening activities, their perspectives toward
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listening subject and positive factors on success in listening, Data from listening tests
and questionnaire showed revealed that the participants could not complete the basic
listening skills in the tests, and lack of practice, limited vocabulary mastery, native
spéakers’ accent, pronunciation, and uninteresting learning materials are the challenges
the participants were facing. Furthermore, it was found out that they apprehended the
significance of the listening activities, but they still need the instructors® help during the
learning process (Hadijah, & Shalawati, 2017). Also, the study by Thitthongkam, &
Wongprom (2018) was conducted to explore the achievement of students in reading
when attending the World Peace Ethics Contest, and to investigate the benefits of
- reading the book named “Family Day by Day”. The participants of this research were
160 students, 20 winnefs, and 3 coordinators of the organizer. The data obtained from
pretest and posttest, evaluation form, and interview, showed that by joining the World
Peace Ethics Contest, students enhanced their English reading achievement with
statistically significant level of .05, The contestants won 20 prizes, and also benefited

from reading the book named “Family Day by Day” on several matters.

Undergraduate Students
1. Definition

Undergraduate students refers to any students who finished from high
school, and have been accepted to university; however, they haven’t graduated yet.
(https://www.vocabulary.com/dictionaryundergraduate)

2. Characteristics of Undergraduate Students (Adult learner)

Based on UNESO, the age of Cambodian undergraduate students usually
ranges from 18 to 24 years old. This age is considered as young adults (National
Academy of Science, 2015),

Developmentally, young adulthood is a life course period of both prospect
and hazard. The development of maturing is not precipitously finished when a young
person 1'eéclles the age of 18. The brain is stilt growing, and strong suit and
susceptibilities remain on developing. Consequently, young adults continue to be
sturdily responsive to education and training and to enticements to produce and
subsidize (National Academy of Science, 2015).

The followings are the generalized characteristics of young adult learners,
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Autonomy: young adults normally are favor in a sense of control and self-
direction. They prefer possibilities and choices in their learning environment.

Self-directed: Young adults usually take action without the assistant of
others in identifying their learning desires, articulating aims, categorizing human and
material resources, and estimating learning results.

Goal-oriented: Lots of adults hold particular goals they are trying to
accomplish. They like to contribute in learning activities that aid them achieve their
goals.

Intrinsic motivation: Young adults have desire to learn, They have interest
and enjoyment of learning in action.

Competency-based learners: This focuses on learners and works naturally
with self- study and with a teacher playing a role as facilitator, Students frequently find
diverse individual skills more difficult than others. This learning technique offers an
opportunity for students to acquire those individual skills they find challenging at their
own pace, practicing and refining as much as they want. Then, they will be able to move
quickly through other skills to which they are more proficient,

Learning by experience: A lot of young adults students have a preference
of learning by deing than listening to lectures.

Able to analyze critically: Different from young adolescents, young adults
are able to think and analyze things critically.

Make decision about personal occupational and social roles: Young
adult learners today are different from traditional college students. Many of them have

responsibilities (Susan, Jones, & Bartlett, 1997).

Education in Cambodian confexi

Cambodia educational system is allocated into four stages such as pre-school
education, primary education, secondary education (lower and upper), and higher
education. Pre-school education and early childhood programs are offered to children
from the age of three to five years old. To add, students are supposed to spend six year
for primary education and three years for lower secondary education, which make up
the country’s basic education provision. After the accomplishment of lower secondary

education, students have the choice of perusing to upper secondary education or of
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attending secondary-level vocational training programs provided by the Ministry of
Labor and Vocational Training (MOLV). After the completion of upper secondary
education, students can cither get into vocational training (which lasts for one to three
years depending on the programs) or universities (which offers two-year associated
degree programs, four-year bachelor’s degree programs, and seven-year medical

programs), based on UNESO.

EDUCATION SYSTEM IN CAMIBODIA

Ministry of Education, Youth, Ministry of Labor and
and Sports (MoEYS) Vocational Training (MOLV)

]

Figure 1 Education system in Cambodia

Royal University of Phnom Penh

The Royal University of Phnom Penh (RUPP) is the leading and first-born
public university in Cambodia, which hosts more than 12,000 students, across a various
range of undergraduate and postgraduate programs, It is distinctive in Cambodia as it

provides degrees in many fields such as the sciences, humanities and social sciences,
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along with professional degrees in fields including information technology, electronics,
psychology, social work, and tourism. RUPP, likewise, offers Cambodia’s foremost
degree-level language programs through the Institute of Foreign Languages. As a result
of its numerous achievements, RUPP has full membership of the ASEAN University
Network (AUN).

Among many programs at RUPP, there is one program called “The Foundation
Studies program”, which is responsible for a general education program for all students
at the university, building their ability for university study. Individual learners who
successfully accomplish all course necessities and pass all subjects are granted a
Certificate of Foundation Year and promoted to second year. If they fail in any subject,
they will have a chance for a supplementary examination. Students who fail one or more
subjects at the supplementary examination have to attend the Foundation Studies
program again.

English program is one of the subjects in the Foundation Studies program,
The English Language Support Unit (ELSU) is responsible for training all students of
RUPP to enhance their English language, except foreign language majors at the Institute
of Foreign Languages. To get a degree or diploma from RUPP, it is compulsory for ail

learner to complete six semesters of English language instruction (www.rupp.edu.kh).



CHAPTER III

RESEARCH METHODOLOGY

This research adopted the one group pre-test/post-test experimental design. The
achievement of the pre- and post-tests were measured and compared with each other.
Besides this, the perception of students was sought after the treatment of flipped

classroom with CLT approach.

Research Design: One group pre-test and post-test design

[ ‘Target population ]

Sampling group  |gzy| Pre-test |gmzy| TiPped classroom - oy Post-test
- selection el | WANLL - e sl

Fignre 2 Experimental research design

The study was undertaken at Royal University of Phnom Penh in Phnom Penh,
Cambodia. Students were all registered in English language instruction as an English
language course at the university, a required course for general education (GE) program.
The participants of this research were first year students of the pre-intermediate level of
English based on their scores on the university English-language placement exam, an
exam that produces a raw score for students based on their knowledge of language use
(grammar), vocabulary, and paragraph writing.

1. Population and Samples

According to Schreiber (2011), population refers to all of the potential
participants which a researcher is interested. As mentioned in the title of this study, the
population was considered all students of Royal University of Phnom Penh, Cambodia,

in academic year 2017-2018. During this study, the sample was selected purposively
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considering students’ level of English proficiency administered by Royal University of
Phnom Penh in Cambodia. Forty-one freshmen of academic year 2017-2018 of pre-
intermediate level in Royal University of Phnom Penh in Cambodia were the sample for
the study. The reason the researcher selects freshmen as samples because first year of
university is the starting point of English competency. They haven’t experienced with
the English course prepared by the university; therefore, it is easier to see students’
progress when they move up to another year. Moreover, pre-intermediate is the level the
researcher chooses to be the sample group. The reason behind this is that this study uses
CLT approach to implement in teaching. Based on Chang (201 1), CLT can be used for
all levels of English; however, it is most appropriate for higher level as it involves more
of communicative activities. Among the forty-one students, only thirty students attended
the class regularly. Moreover, within those thirty students sample, only twenty one
students were used for data analysis because only those twenty one students attended all
the sessions and involved in all the activities prepared by the researcher. For other nine
students, some were absent during the pre-tests, while some did not come for post- tests.

Others missed some of the sessions for different personal reasons.
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Figure 3 Population and sample

2. Research Variable
Independent variable: Using flipped classroom with Communicative
Language Teaching (CLT) approach.
Dependent Variable
1. English skills enhancement
2. Perception of undergraduate students in flipped classroom with

Communicative Language Teaching (CLT) approach.
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English Skills Enhancement (comparing pre-test and

post-test result)
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Figure 4 Research variables

3. Research Instruments

The instruments for this research are as following:

3.1 Lesson Plan: In this research, the lesson plan is the key instrument to
be developed. To fulfill its objectives, nine lesson plans covering two hours by each
lesson were developed under the topics of “What’s up”, and “Impressions” for year-one
students of Royal University of Phnom Penh. ”. “What's up” topic is then divided into
four lessons namely Catching up, Movies, 1 was wondering..., and Review,
“Impressions’” topic contains another four lessons such as Speculating, Ups and Downs,
That must be fun, and Reactions and Opinions. Lesson plans were developed based on

flipped classroom model and CLT approach.
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Figure 5 Lesson division

In order to make sure that lesson plans were done correctly based on
flipped classroom and CLT approach, the researcher also had the lesson plans developed
verified, This verification was done by five experts who have in-depth knowledge of
flipped classroom and CLT approach (Appendix H). Here are the characteristics of
experts who will verify the lesson plans.

1. Those who graduated Master Degree of curriculum or related fields.

2. Those that have in-depth knowledge of flipped classroom and CTL
approach.

3. Those that have experiences using flipped classroom and CLT
approach.

4, Those who have experienced teaching English in higher education
for at least five years (www.teach-nology.com) suggested some factors to consider

before planning a lesson
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Analyze learners: Know who your students are. Know ability levels;
backgrounds; interest levels; attention spans; ability to work together in groups; prior
knowledge and learning experiences; special needs or accommodations; and learning
preferences.

Analyze the content: It refers to the research on the subject matter and
the school curriculum analysis. It is also a good idea to know the national standards and
school standards that drive curriculum in each subject area that we are responsible for.

Analyze the materials: Know the materials that are available to help
us teach for success. Take and keep an inventory of the materials and resources that are
available for teachers, For example: technology, software, audio/visuals, teacher
mentors, conumunity resources, equipment, library resources, local guest speakers,
volunteers, or any materials that can assist you in teaching.

Analyze the content of the lesson: List the important facts, key
concepts, skills, or key vocabulary terms that you intend to cover. You can also prepare
an outline with key learning outcomes.

Analyze goals; Identify the aims or outcomes that you want your
students to achieve as a result of the lesson you plan to teach. Goals are end products
and are sonietiines broad in nature,

Analyze objectives: Identify the objectives that you hope your students
will achieve in the tasks that will engage them in the learning process. Objectives are
behavioral in nature and are specific to performance, Objectives tell what you will be
observing in student performance and deseribe criteria by which you can measure
performance against. In many ways, objectives represent indicators of performance that
tell you, the teacher, to what extent a student is progressing in any given task.
Instructional objecti-ves can start with a "given" that describes a condition that enables
your students to perform any given task. A "given" could be an activity, a specific set
of directions, materials needed to perform a task, an assignment, or anything that sets
up a condition for students to engage in the task being observed and measured for
performance. The heart of the objective is the task that the student is expected to
perform. It is probably one of the most important parts of the lesson plan because it is
student centered and outcomes based. Objectives can range from easy to hard fasks

depending on student abilities.
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Analyze materials needed for the lesson: List the materials and
resources that will be needed for the lesson to be successful. In this case, you should
also list technology resources needed to achieve objectives.

Analyze the approach: The teachers need to think of approach or
teaching method which most appropriate for their students.

Analyze the activity: Teachers then plan what kind of activities should
be implemented to fulfill the set objectives.

Analyze the assessment strategy: Lastly, teachers need to find ways
that they will assess or measure student success in achieving the outcomes that you
planned to reach. This can include a variety of ways to evaluate student performance.

3.2 Videos: videos were selected and downloaded from any free online
sources. In a few lessons, the researcher had to produce new videos to support the
lessons.

To select videos researcher used ASSURE model as shown below:

1. The first step in the ASSURE model, the researcher analyzed the
learner's general characteristics, competencies and léarning styles with the content of
the video.

2. The second step, the researcher stated objective by looking at the
content of the lessons.

3. During the third step, the researcher selected the suitable video for
measurement unit/topic by looking at an objective.

4. Fourth step, a researcher utilized the video by integrating into online
platform as per lesson plan,

| 5. The fifth step, research selected the video which “Require learner
participation”.

6. Finally, evaluated the video clips whether it fulfills the objectives or
not (Kurt, 2015)

As suggested by Smaldino (2014), in order to produce videos, the
researcher followed the following steps: |

1. First the researcher planed what information to be distributed in
particular chapters to the students.

2. Secondly, division of the plan for each chapter was followed
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3. Third, the researcher needed to start editing the video

4. Lastly, checked whether the video clips match the objectives or not.

After having selected and produced new video clips, the researcher also
had this instrument verified by three experts who are lecturers in Educational technology
and communications for more than five years or lecturers who have in-depth knowledge
about flipped classroom and CLT approach.

3.3 Online platform:

Among many online platform, the research decided to use social media,
specifically, Facebook to deliver the content of the lessons to students; and it is also a
place where students and teacher communicate, share and discuss the lesson online, The
researcher chose Facebook as an online platform for flipped classroom in this research
because it is the number one popular social media site in Cambodia, which has 4.8
million people registered and 2.9 million use it daily; and noticeably, among those
numbers, 690000 people are university students (The Development of Cambodia’s
Social Media and Digital Sciene, 2017). This is why the researcher tock advantage of
this to implement this popular social site as an online platform for this experiment. This
network has positive effects on students since it makes English language teaching and
learning more practical, interactive, and holistic (Espinosa, 2015).

The teacher created one private group in Facebook and added all the
participants in the group. The group is set as a closed group because the teacher only
wanted the sample groups to post, share and see things in the group. Next, the teacher
posted videos and other related content of the lessons in the group. Students watched or
read what have been posted and did some communicative work such as asking questions
or discussing with friends about the topics raised and other assigned tasks. To ensure
that students use Facebook in the right way, the researcher also created some guidelines
for students during the experiment. Guideline for Students to use Facebook is as the
following:

1. Students should remember they are using Facebook for educational
purpose. ‘

2. Students are supposed to watch the videos or contents posted before

they come to the class.
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3. They need to reply to the post of a teacher or friends at least one time
per post.

4. They can post and discuss things related to the lessons only.

5. They need to use appropriate words of English when commenting in
the post. No Khmer words are allowed in discussion.

Steps of implementing the flipped classroom with CLT in lesson plans

Before class: in the online platform, the teacher posted lecture videos,
and asked students to complete some tasks. Sentence completion, voice and video
recordings are the main tasks which were always done online.

During class: The teacher devoted most of in-class time for CLT
activities. Some of the most done activities were discussion-based, pair and group work,
role play, presentation, and games. Those activities were engaging, collaborating and
communitive.

After class: this step mostly focused on the teacher. The teacher
reflected what she have done and took note of what was going wrong in the class to
better for the next class. If necessary, some homework were provide to students to follow
up what they have learnt,

3.4 Worksheet:

In order create worksheet, one needs to:

3.4.1 know the information that yow want to include on your
worksheet(worksheetlibrary.com)

3.4.2 Write Direct, Clear Instructions

3.4.3 Provide Visuals

3.4.4 Use Process Questions

3.4.5 Adjust Length to Allow for Class Review

3.4.6 Create Varied Worksheets (Jackiestrawbridge, 2016)

3.5 Achievement Test:

The tests were divided into two parts. The first part was writing test
which included MCQ and gap completion, and second part is speaking skills.

The first part was the thirty items Multiple Choice Questions (MCQ)

followed by four possible options were developed, followed by another thirty items of
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gap completion; this test | mainly checked students’ knowledge about grammar and
vocabulary before and after learning through flipped classroom with CLT approach.

The second part is to test the ability of speaking skills, In order to check
students’ English speaking ability, the researcher used rubric score as it is a popular tool
used by many teachers to communicate expectations for an assignment, providing
focused feedback on works in progress, clarify the standard of quality performance and
grading final products (Appendix H). This rubric was verified by three experts who have
more than 5 years experiences in teaching English in higher education.

Pilot teaching was conducted before the commencement of present
study to check difficulty, discrimination, and reliability of the lesson plan and the whole
instrument used. The researcher conducted the pilot teaching to year-one students from
another class of pre-intermediate level in the same university, Royal University of
Phnom Penh.

3.6 Interview:

In-depth interview was conducted every week to check the process of
teaching using flipped classroom with CLT approach. The researcher developed a set of
questions to ask random students in the sample group about the content of the lessons,
teaching methods, their improvement of speaking skills after every week and their
overall perception of the approaches. The interview was done in both English and
Khmer language for those students who can’t express themselves well enough in
English. After Ideveloping the interview questions, the researcher also have the
questions verified by three experts who are lecturers in Educational technology and
communications for more than five years or lecturers who have in-depth knowledge
about flipped classroom and CLT approach (see Appendix G).

3.7 Students’ Self-Report:

After students have learnt through flipped classroom with CLT
approach, they were asked to write self-report about their opinions and how they felt
toward learning through flipped classroom with CLT approach.

3.8 Teacher’s field note

For the last data collecting procedure, the researcher used observations

as prompts to compare the students’ in-class and online experiences the information

gathered from self-report and interviews. The researcher did this to crosscheck and
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determine whether the participants were acting the similar way to what they answered
in interview and self-report.

The teacher observed each session and took note of what went wrong
or well went well in the class, and improved for the next class. Since the researcher is
the one who taught the class herself, she could only make little note. However, she has
recorded videos of each session, so after each class, she watched the videos and took
note of challenges, difficulties, and students’ behaviors so that she could make next class
a better one.

4, Data collection

After having developed all the instruments, the data was collected as the
following:

First, the researcher introduced a flipped classroom and CLT concept to the
sample group. Doing that, the participants could expect what might happen in their 11p;
coming classes when learning in the flipped classroom and CL'T, and could be ready for
it, Moreover, the researcher also introduced the online platform which is Facebook and
told me how the learning worked in online platform,

Second, after the introduction of the flipped class and CLT, the researcher
administered the pre-test both writing and speaking ones to the selected sample group.

Third, the researcher started to implement the flipped classroom and CLT
into teaching by following the developed lesson plans.

Forth, in between the 18 hours of treatment, the researcher also interviewed
random students every 6 sessions to learn about their opinions on the application of the
flipped classroom with CLT. To add, the researcher observed each session, took note of
what went wrong or well and improved for the next class.

Last but not ieast, the researcher administered the post-tests, along with the students’
self-reports to individual sample.
5. Data Analysis

5.1 Prefest and posttest scores from achievement test were analyzed by
using SPS 21.00. It was used to conduct a basic analysis of the means, standard
deviations, and a dependent ~test of the data.

5.2 Self-report, iriterview, and teacher’s field note: The data from these

were analyzed based on inductive coding approach. The data from students’ self-reports,
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interview and teacher’s field-note were used. To preserve participants’ anonymity, a
code was developed for each participant: for example SI, with S meaning student,
followed by a number 1 or 2, 3 ...etc. All participants’ quotes are transcribed verbatim

and may contain errors in grammar, word choice and punctuation.



CHAPTER 1V

RESULTS

Regarding data collection and collation, an application software to conduct a
basic analysis of the means and standard deviations of the data was used, including a
dependent t-test. The overall analysis of the comparison between the pre- and post-tests,
indicated that the use of a flipped classroom with CLT improved the speaking ability
and basic skills of grammar and vocabulary of the students. This also created a
collaborative learning environment, in which meaningful tasks prior to the class
including the interactive learning activities during the lesson enhanced the participants’
oral fluency and accuracy, and made them more engaged in learning (both at home and
in class). The results of the current study are presented in accordance with the research

questions.

RQ1: What is the effect of using flipped classroom with CLT approeach on the
English skills of undergraduate students?

The descriptive statistics comparing the pre- and post-tests speaking in a
flipped classroom indicated that the mean score of the post-test (M=15.66) was higher
than that of the pre-test (M= 12.66).

A pre- and post- writing test for grammar and vocabulary indicated that the
mean score of the post-test (M=51.95) was also higher ‘than that of the pre-test

(M= 42.71) (see Table 1).
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Table 1 Descriptive statistics of pair samples

Pair Sample statistics Mean n Std. Deviation Std, Error
(Pair)
Pair 1: Speaking Post-Test 15.6667 21 3.19896 0.69807
Speaking Pre-Test 12.6667 21 3.65148 0.79682
Pair 2; Writing Post-Test 51,9524 21 4,08015 0.89036
Writing Pre-Test 427143 21 6.30986 1.37692

This data was subjected to the t-test for paired samples, with the results
showing a statistically significant gain (t = 6.55, n=21, p= 0.00) for speaking test, and
(t=7.82, n=21, p=0.00) for writing test (See Table 2).

The dependent (-Test shown in Table 2 indicated that with the use of a flipped
classroom with CLT, the participants performed significantly better on the post-test
(p < .005) compared to the pre-test. These results indicated that the flipped instruction
with the CLT activities were effective in enhancing the participants’ speaking ability

and basic skills of English which significantly contributed to better learning outcomes.

Table 2 The dependent t-test

Paired Sample Test Mean Std. Deviation n t P-Value
(Pair)
Pair 1: Speaking Post-Test ~ 3.00000 2.09762 21 6.554 0.000
Speaking Pre-Test
Pair 2: Writing Post-Test 9.23810 5.41207 21 7.822 0.000

Writing Pre-Test

From the post-test of writing, it shows that students’ ability of grammar and
vocabulary was improved. For example, in section It of the pre-test, most students made
mistakes of using adjective ending in —ed and —ing; students used them confusingly.
However, after learning through the flipped and CLT, 95 % of them used those

adjectives correctly. Besides vocabulary, students also improved in term of grammar
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knowledge. As in pre-test of writing, many of the participants got confused with the use
of present perfect simple and present perfect continuous. They wrote the wrong form
and the incorrect use; yet in the post-test, we noticed lots of enhancement in results,
Many wrote the right form and used the two tenses correctly in the sentences. This
clearly showed that the flipped classroom with CLT really brought about positive result
in students’ learning outcomes.

Not so different from writing, the participants of this study also showed their
improvement in the speaking test. They seemed to speak more accurately and fluently,
From all questions asked in the speaking test, all students could produce more sentences,
expressed themselves better, and reduced hesitation when answering questions in the
post- test. What is more, they showed more confidence by answering the questions with
bravery, little pauses, and most importantly with smile and laugh from their facial
expressions. They scemed to speak more naturally and fluently compared to the first
time we asked them questions in pre-test. This could happen because of many factors,
and one of which is the flipped learning concept that we adopted in this study. Because
of the flipped classroom, the partiéipants had more time in the class to practice the target
language and did the communicative tasks as the traditional lectures were moved to the
online platform.

The flipped classroom also allowed the students to do self-learning by watching
the lecture videos at home and did some communicative exercises online. This showed
positive signs that the flipped classroom approach could enhance the students’ learning
experience and contributed to significantly better learning outcomes.

The results from interview and students® self-reports also supported the results
from achievement tests. All participants reported that they have improved their speaking
as they were confident and brave to talk to their group members and the whole class.
Confidence is the key point found because opportunities were given both online and in-
class to practice the target language in a communicative way as S3 told the researcher
in English “if can cut down about niy shy and I can speak a lof than before. Before I'm
so shy and I afraid what I say and I say wrong grammmar or wrong words so when [ study
with you I don't care anything I just try 1o say” This is because of opportunities given
both online and in-class to practice the target language in communicative way. S20

mentioned the things she could get in online platform like this “... that I am dare fo talk
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nore when recording compared to when 1 face to face with others. I think if we do, we
will improve. First, when you do those activities like recording, you get nused to speaking
more as in outside environmment, you get less chance to talk.” (was translated from
Khmer language the student used); while S13 told how in-class activities help her to
improve her English “it’s interesting I never do presentation like in pair or something
like that and it’s fun and useful for my study. I like in class activity because I can make
conmumication with them and we can exchange our experiences.” Activities offered in
the flipped classroom and CLT did work to improve English skills of the participants,
S15 raised the point like this “Z really appreciate and like your teaching because it helps
ne fo improve my English speaking. I like it because when we studied with you, you
offered so many activities which help in our listening and speaking skills. Most
importantly, you explained each lesson clearly with a variely of practices. Those
activities help students fo remember lesson better and make us happy fo learn this
language. All the activities and tasks assigned by you such as posting videos in group,
voice and video recordings, all benefits to our learning and I also like them.” (was

translated from Khmer language the student used)

RQ2: What is perception of undergradnate students when using flipped classroom
with CLT approach?

To answer the second research question, the data from students’ self-reports,
interview and teacher’s field-note were used, To preserve participants” anonymity, a
code was developed for each participant: for example S1, with S meaning student,
followed by a number | or 2, 3 ...etc, All participants’ quotes are transcribed verbatim
and may contain errors in grammar, word choice and punctuation.

i. Students’ self-reports and inferview

According to the students’ self-reports and interview of flipped classroom
with CLT, six common themes were found: Self-learning, Technology, Interaction and
collaboration, Self-Confidence, English improvement, and Enjoyment.

During the period of the experiment, the participants began to realize that
fearning in the flipped classroom and CLT created a more active, student-centered
environment when compared with their previous learning environment. They were

informed about the use of English and that in this class they would not simply study
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English in order to do well on the assessments, but also that they would use English for
communication. They would work with classmates in English to prepare, present, and
work on various tasks that the teacher had assigned during the experiment. The students
also came to realize that this technique involved lots of communicative and self-
expressing activities and that they needed to be brave and confident to talk and to take
videos of themselves practicing the tasks assigned. Even though they were shy and
unsatisfied with some of recording activities, the participants felt that flipped learning
with CLT was a more beneficial and authentic way to learn English than how they had
done in their traditional classroom. '

Self-learning

This refers to how students take control of learning and their views on self-
learning. All the students reported the advantages and their appreciation toward the
flipped classroom approach as it encouraged self-learning. 89 mentioned “/ like your
teaching style. 1 like self-study. Self-study is good for university student I think. Lecturer
doesn’t have much time fo care all student, they are very busy and some lecturer just
teaches maybe 1h30mn per day. It's good for us to read a book or watch the video that
related 1o our lesson before class.” Others (S16) commented this “Videos are like
movies. If we compare reading the book, and watching the videos, for sure, we can
remember more fiom videos. And when I watch the videos, I can do some paris of the
exercises in the book.” Some other participants also cited their behavior changing from
a passive and dependent leatner to a more independent and self-learner as S13 stated, “J
like it because it starts firom niyself to study like what I don’t understand I try to study it
by myself.”; while S11 explained his point this way, “I’s beneficial for us as students.
Before learning with you, I never read the book or review anything before class. I only
waii fo geil 1old by the teaching what to learn aid his explanation. And going back home,
I would review the learnt lesson. But when there are videos, we can watch and kiow
and be ready for what is going to learn.” Other participants such as S1, 83, 86, 87, §15
and $17 also supported that self-learning did help them to better prepare for class and
could get deep understanding of the lessons as they were able to learn by themselves
once and they had chances to ask deeper questions to clear any doubts they had in the
class with the teacher, They (S6 and $13) commented that “when we watch it (videos)

we know what we need to study and when we don’t understand we try to understand it
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if we still don’t understand it we will ask teacher.” Some students stated that they even
watched other related videos to understand more if the videos provided by the teacher
could not make them understand fully and clearly. For example, S9 stated that “... fhe
video have a lot so if we don’t understand one video we can watch other video. If we
don’t understand, we can more research by ourselves as we have more fime af home
compared to class.”

Technology

Technology here describes the technological facilities the participants own
and how they used them to expand the learning process during this experiment. During
the study, the participants realized they needed fo rely on different ways to prepare for
the flipped class, Though most students own smart phones, thete were two students who
mentioned that they did not have smart phones and that made it difficult for them to
involve in this experiment. S7 stated, “I think it's so hard for me teacher because I don 't
have smartphone like everyone. So, I need to borrow from my friends.”” Another student
(S11) raised up this problem “My phone is error with voice recording, so I never do it
for you. But I ahvays complete your homework in terin of writing.” Besides, one student
also reported the difficulty to access internet. She told the researcher “... sometimes 1
don’t have money fo pay online interne! connection.” The Participants was aware of
technology yet some of them never used it for educational purpose. 53 said that posting
videos on Facebook attracted her attention. She is kind of shy person and knows very
little about technology. She first thought she could not do what the teacher asked her to
do by recording voice or videos, but after all she did it. She stated, “If'I did not do it, I
still did not know how to use it. I could cancel my fear and become a person who live in
a techiology society.” The students also appeared to use technology to extend the
learning environment outside the classroom and come (o class better prepared. S16
commented that, “I ahways use phone. So why not watch the videos and learn?”

The instructor used Facebook application as the online platform where the
lecture videos were shared and students were able to communicate with one another.
As participants became aware of the efficaciousness of the online platform, they
described how they used the platform more beneficially, S1 said, “I like to do homework
and post in Facebook group. I like it because it modern and popular for many students

who like study on network.” S9 explained how he used technology in learning with the
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flipped classroom, “I like watching video before class start. It easy to understand.
Maybe I'm intevested in this point. On the internet there has a lot of video and I can
learn more instead the lesson.”

Since videos are one technological tool used in this study, many students
mentioned its benefits as S1 raised, “I like it because it help me to learn and know about
new lesson and make me remember about it quickly.” by watching videos before class,
they are able to be well prepared for the lessons which are going to teach. Most students
mentioned that they could learn and prepare themselves for the lesson before coming to
the class. By watching the lecture videos in advance, they could understand the lesson
at least 50 %, so for the rest of the 50%, they could bring it to the class to ask the teacher
directly. Lecture videos help save lots of class time for deeper learning in class.

In the flipped classroom, if students did not come prepared it could be

challenging to participate fully during the class, so the researcher administered a quiz in
every session to make them watch and learn before class. One common point the
participants talked about quiz is that it changed the bad habit of late-comers. Since quiz
was done at the beginning of the class, specifically at 7 am in the morning and took just
about 5 minutes, so students needed to rush to school so that they would not miss it,
Since quiz and classroom participation accounts for 15% of the overall assessment,
students needed to force themselves to watch and do the tasks assigned. S21 explained
why she watched the videos before coming to the class, “... Though we don 't want fo
watch, but we have to watch because there is homework and quiz.”
Overall, the participants used technology to complete many different tasks, for example,
to ask questions and prepare for class, to extend the learning environment outside the
face-to-face classroom, and to accomplish more and focus on target langnages at times
convenient for them.

Interaction and collaboration

It describes how participants communicated and worked together to discuss,
to share, or express ideas, and to also complete the tasks assigned by the teacher. In their
traditiona! class, both class work and homework are usually completed alone after the
lesson as a way of practice of what was learned in class. Since the flipped classroom
" requires homework to be completed in class and for students to come to class prepared,

students most of the time learnt and practiced the target languages in pairs or in small
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groups, and this leaded them to have good interpersonal relationship among their
classmates as seen in 87°s report, “when you give us more group work, it enables us fo
get 1o know more and communicate with our group members.” and S10 gave more
explanation like this , “For in-class activities, you ask us fo work in group. So we can
get to know everyone in the class as we discuss and work on the assigned tasks together.
Before your class, we never work in group, and we only know those who sit near us. For
the rest, we never talk or discuss anything with.” S8 demonstrated the benefit of having
group or pair work as the practice of the lessons, stating “when we work in group or in
pair we gel many idea from our group members and share my idea to compare with
other 1o find good point for our group.”

Additionally, increased opportunities to interact resulted in improved
learning outcomes as participants evaluated classmates’ work. Interactions between
classmates allowed the participants to realize the value of learning from one another or
peer learning., as S6 explained, “If I do exercise alone Iwon’t know about my mistakes
but when we work in group or work in pair we can discuss with each other to solve the
problent”. S15 added “When we learn like this (working in group or pair), our friends
can also help us when we make mistakes.” In the flipped classroom with CLT,
interaction becomes an important learning tool as students view each other’s work,
evaluate it, and gain valuable information. Furthermore, in the flipped classroom
students have more opportunities to interact with the teacher since teacher talk time is
significantly condensed,

Interacting with the instructor gave the participants valuable, instantaneous

comment that would usually come at the end of an assignment in the traditional
classroom. S16 explained, “When we make niistake, you help correct us.” .
Learning English in the flipped classroom with the use of CLT activities increased the
opportunities the participants had to communicate using English in authentic situations.
More opportunities to use English were a result of higher levels of interaction between
students and students, and students and the instructor,

Confidence

This refers to the ability to speak and express oneself in English with no or
less hesitation and pauses and shake. From the interview and reports of the students, at

the beginning of the experiment, all of them reported being shy when it came to speaking
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English or doing voice or video recording activities. They have learnt with one another
from almost one year, but they did not communicate much with one another as S20
mentioned, “I don’t like to record voice or videos. It is difficult and I feel shy.” S17 also
added like this “Recording videos, it’s the first time for me so jt makes me feel bad
because I feel shy to everybody around me.”

However, after some time of treatment, all participants cited the confidence
they built when learning with the flipped class and CLT. Since the activities involved
group works and pair works most of the time, this gave them chances to talk, share, and
express themselves, which for some time made them get used it and therefore built up
their confidence, To sumumarize some of the participants’ comments that were
mentioned regarding this theme, S2 mentioned that in the flipped class with CLT,
“stucents got move opportunities for speaking practices which make them get used fo
speaking; this has given them confidence to talk and to express theniselves and share
ideas to other people without any hesitation.” Others said that activities offered in class
encouraged them to be brave and talk naturally without so much concern of making
mistakes. S20 stated like this “Affer learning with you for three weeks, I can see I can
improve some English. At first, I feel shy when teacher ask me but now I don 't feel like
before. Now I'm kind of getting to used it. I don’t get nervous or scared of making
misiakes. I will just speak it out.”

Because of the CLT activities in class, the participants began to use English
to gather ideas and express their opinions, and thus, statted to build their confidence to
talk. S15 expressed her idea “Before, I rarely talk. We only focus on grammai and
written tasks. But now it’s a bit better. I can talk more though I feel nervous. I feel more
confident and can falk more because we practice more so we gel used (o it.” Besides the
in-class activities, tasks or activities proposed online also coniributed to the confidence
building of the participants. S21 mentioned “... I am dare to talk more when recording
compared to when I face to face with others.”, while S 15 said like this “For video
recording, it helps boost up my confidence, but it just takes move time to record. It’s
good for speaking, it’s jusi that al the beginning we made many mistakes and feel shy.”

English improvement

With the carefully-planned lesson plans of the flipped classroom with CLT,

the students have acknowledged their enhancement in English skills. As the participants
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involved in many interactive and collaborative activities offered both in class and online,
they were able to use English to communicate as well as to create knowledge, they
became aware of their improvement, as S10 explained, “Actually, I really like your
teaching style because I think that this style it can improve me all reading, speaking and
listening skills. For audio, it make me try fo listen about audio, improve listening skill
and teach me about pronumciation through listening audio, while video recording push
me to be brave. For quizzing it’s really good for me because it make me spend a lot of
time to review the lesson that we studied already and improve my grammar to be better.”
Participants also became aware of specific skills they developed or strengthened as a
result of learning English in the flipped classtoom with CLT. From the interview and
students’ reports, some of them mentioned clearly that with the flipped classroom, they
were able to improve their pronunciation, grammar, listening, and speaking skills. S12
explained how she benefits from each step of the flipped classroom with CLT, “when
we walch videos, it helps us to pronoun the words clearly as the native speakers.
Moreover, we can be fluent if we practice offen. Doing exercise: It can help us know
how 1o use grammar and learn many new vocabulary. Quiz: can measure our ability of
how much we have improved.” To add, S16 explained like this “/t’s beneficial because
when we waich the videos, we learn not only the content but also how fo talk,
pronunciation, stuff like this. When we watch the videos, we don’t know how much we
kmow wuntil we get to practice it in exercises. Exercises help us know how much we
understand from the videos.” Because we had to give presentations, and answering the
teacher’s questions in English, speaking English with group members and in front of the
whole class has gotten less scary or embatrassed, said S17.

For some participants, learning English with the flipped classroom and CLT
approach brought a new interest in learning the language, as S15 explained 1 like it
because when we studied with you, you offered so many activities which help in our
listening and speaking skills. Most importantly, you explained each lesson clearly with
a variety of practices. Those activities help students to remember lesson better and make
us happy to learn this language.” Another student stressed how activities in class
encouraged him to talk in English. He stated, “... I'm also a fype of person that don’t
like talk a lot. I never use English to make conversion with another people, but when I

studied with you, I did it. Now I can improve a little bit of my speaking skill.”
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Enjoyment

Enjoyment here is defined as the state of feeling satisfied and happy when
learning in the flipped class with CLT, Though there were many activities done both in
class and online, and students benefited from those, some students also mention the joy
and fun they got from the activities. They said those activitics were interesting and fun,
They were not feeling sleepy anymore when learning for four hours straight. One student
said that she always preferred this learning environment where students were always
active and energetic. She doesn’t like to sit passively listening to the lecture. The
participants cited enjoyment from those activities especially from CLT activities in
class. S12 commented “When learning for many houwrs, il makes students feel bored and
sleepy, but if there are activities or games to play for a short period of time, it may make
students feel better” Some students explained that the activities offered in class were
educational, yet fun, S7 said “you created some game for us, yes it is nof just a simple
game but all the game we have been playing is connected fo our lesson today. So
everyone in class might not feel boring and tiring with class because we got more fin
firont games.” One study mentioned that this way of teaching is like learning with fun,
which is good for students. She told the researcher “I also like your activities in class. 1
like it because when we practice if we will remember more than usual. When we learn
with fun, it’s easy to remenber.”

2. Observation (field note)

The researcher observed her class in two perspectives as the followings:

2.1 Students’ behaviors:

At the beginning, most students felt surprised and unhappy to involve
in activities proposed by the teacher. They show they are not happy with the sudden
changes made by the researcher. It was very disappointing to realize that about 25% of
the students did what was required by the teacher. The rest of the class did not do and
didn’t dare to tell the teacher their problem or reason they did not do it. This happened
for online activities. However, for in-class activities, most students followed what the
teacher asked them to do. Surprisingly, when it came to pair work or group work, many
of them did not know how to work with one another. They said they never did like this
before. Most importantly, it was hard for them when they worked with whom they rarely

or never talk to. In this classroom context, students were from different departments and



50

faculties. They only came for English class twice a week. As a result, students did not
know and were not close to one another. Moreover, some students were naturally shy to
talk to new people. Though they have been learning with one another for almost one
whole year, interaction among each other was still absent. They only taiked to those
they knew or sat nearby, and their previous learning environment was not encouraging
in term of cooperation and interaction. At the first two sessions, some students were
hesitated to talk to their group members and were shy to express themselves while some
tried to avoid the speaking activities. The researcher noticed that some were shaking
while coming to the front of the class for presentation. Many other students felt
pressured. For quiz, some students were surprised by how short it took to do the quiz,
and sone of them missed the quiz because of their Jateness.

After three sessions, there were some changes in term of behaviors and
reaction to the new teaching method. Some students started to get used fo activities both
on-line and in-class. They involved more in activities designed by the teacher. Most
importantly, they started to enjoy the learning,

2.2 Students’ English development

For the last three sessions, it was found out that most students have built
their confidence in speaking and doing things, Many students were braver to discuss and
share ideas with their classmates, and with the whole class. Their nervousness seemed
to reduce, though, to some students, not much. Most students now were used to the new
way of learning. They were satisfied with what were provided. However, there were few
students who seem to improve very little in term of confidence or speaking ability. They
still had lots of pauses and stuck to produce words or sentences; and they were not very
active in group or pair discussion. It can be becausc of their natural shyness or
unwillingness to open their mind to new things. Besides their speaking enhancement,
they also showed their improvement in term of grammar, vocabulary, and listening
skills. This was shown from their results from quizzes they did and when they did
activities in the class.

. Quantitative findings indicated that the flipped classroom with CLT had
significant effects on students® English skills specifically in speaking and basic skills of
grammar and vocabulary; while the qualitative data suggest that the students indicated

the points of view toward the approach was positive and that their English ability has
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been improved, This finding suggested that quantitative and qualitative data support

each other.



CHAPTERY

DISCCUSSION AND CONCLUSION

The purpose of this research study was to identify effectiveness of flipped
classroom with CLT approach on first year students of pre-intermediate level and their
perception on learning with this approach. A one group pre-test and post- test
experimental research was used to investigate the effectiveness of flipped learning with
CLT approach. Tests, interviews, and observation were utilized as tools to gather data.
All undergraduate students of RUPP of academic year 2017-2018 were the population
of this study, while the sample was a group of pre-intermediate students of first year
undergraduate students from the university, The inquiry was conducted in June, 2018,
during the second semester of academic year 2017-2018. This chapter includes a
discussion of major findings as related to the literature on flipped learning and
Communicative Learning Teaching approach for English class, limitations of the study,
and future research possibilities to help answer the research questions:

RQ1: What is the effect of using flipped classroom with CLT approach on the
English skills of undergraduate students?

RQ2: What is the perception of undergraduate students when learning English
with flipped classroom and CLT approach?

With the use of flipped classroom combined with CLT approach,
undergraduate students significantly improved their English skills. In this study, we
conducted two different kinds of tests which are speaking and writing tests, The Pre-
and post-tests of writing indicated that the mean score of the post-test was higher than
that of the pre-test. The mean differences of the speaking and writing test showed that
there is a wide range of scores between the pre- and post-tests of writing in the flipped
instruction than that in the speaking tests, This suggested that the participants improved
more in terms of grammar and vocabulary, rather than their speaking skills from the
flipped design and CLT. This could be because students never got to speak before, so

the experimental period was the first time for them to practice. Therefore, it is hard for
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them to improve a lot within a short period of time; however, all of the students are
exposed to grammar and vocabulary continuously throughout their schooling.

Though, compared to grammar and vocabulary, participants improved just a
bit of their speaking skills, what have been found out is that they have improved their
confidence in speaking, From all questions asked in the speaking test, all students could
produce more sentences, expressed themselves better, and reduced hesitation when
answering questions in the post- test. What is more, they showed more confidence by
answering the quesﬁons with bravery, little pauses, and most importantly with smile and
laugh from their facial expressions. They seemed to speak more naturally and better
compared to the first time we asked them questions in pre-test. This could happen
because of many factors, and one of which is the flipped leatning concept that we
adopted in this study. Because of the flipped classroom, the participants had more time
in the class to practice the target language and did the communicative tasks as the
traditional lectures were moved to the online platform.

The flipped classroom also allowed the students to do self-learning by watching
the lecture videos at home and did some exercises online. This showed positive signs
that the flipped classroom approach could enhance the students® learning experience and
contributed to significantly better learning outcomes. This finding was similar to that of
Farah (2014), who found that the flipped classroom contributed to students’ scores on
an English writing test. As in Farah, the findings showed that students in the flipped
classes had ample time to learn the grammar points given to them and to ensure that
they were ready for the larger grammar test at the end of the semester. These findings
are also consistent with those of Ahimed (2016; Chen Hsich, Wu, & Marek, 2016;
Mireille, 2014; Fulton, 2012; Sahin, Cavlazoglu, & Zeytuncu, 2015; Strayer, 2012), who
found that the flipped classroom advanced student outcomes. However, the flipped
classroom alone would not help the participants to enhance their speaking skills if we
did not apply an appropriate teaching approach. CLT in this study played an important
role in making the students’ speaking skills enhanced. This could be because of
authentic, supportive, engaging, and collaborative activities offered in classroom such
as discussion based activities, pair and group work, role play, presentation, and
educational games, which promote confidence and develop the participants’ speaking

skills. 'This finding is aligned to the research of Radzi, Hanadi, Azmin, Zolhani, &
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Abdul Latif (2007) which discover teachers’ reasons or unwillingness to implement
CLT in the classroom. Based on the findings from that study, all participants revealed
positive attitudes that the application of CLT approach enriched oral compétency among
students:

Apart from these, the participants also reduced making grammar and
vocabulary mistakes at the post test. For example, in question 1 in the speaking test, all
of the students made mistakes by using past tense form when answering the question of
present perfect continuous form; however, in post-test, most students used the correct
form to answer the questions. Also, n question 4 and 5, most students in the post-test
were able to use the correct words to deseribe pictures. This result indicated that the
participants not only improved their grammatical and vocabulary knowledge in writing
test, but also could apply them in speaking. Therefore, it can be concluded that the
combination using the flipped classroom and CLT had positive effect on the
participants’ learning outcomes, especially speaking skills.

Data from self-repotts, interview and observation were used to answer research
question 2, and six themes were found: a) Self-learning, b) Technology, ¢} Interaction
and collaboration, d) Confidence, ¢) English Enhancement, and f) Enjoyment. This
provides a wealth of information and ideas about the students’ perceptions when
studying English as a foreign language with the employment of the flipped classtroom
and CLT. The data described a learning environment in which Cambodian students
were unfamiliar, yet that they realized to be a positive learning experience nevertheless.

Self-learning

Effective use of the flipped classroom involves the development of students’
several skills, One of these skills is self-directed learning. Self-directed learning is
defined as a personal feature that [ocuses on learner’s autonomy in the learning process
and as a process that focuses on the learner’s ability in regulating the learning process
(Song, & Hill, 2007). From the data collected, the participants in the flipped classroom
tried to adjust themselves from being dependent learners to more independent and
responsible learners as they had to watch the lecture videos and came to class prepared.
This can be supported by the comments of S13 who compared the learning process of
her previous teacher and that of the researcher; while 811 explained how he adjusted

himself to the new way of learning by trying to self-learning and watching lecture
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videos, and deing some tasks assigned before class. This is because the flipped
classroom offered the opportunities for the students to learn and discover the knowledge
by themselves. This result is aligned to Ceylanerl, & Karakus (2018) who found the
flipped classroom method to have positive contributions to students’ self-directed
learning readiness and attitudes towards the English course,

Students learned on their own learning pace and found the opportunity to study
the content materials wherever and whenever they wanted as S9 stated, “I like if
(watching lecture videos) because when we study with video it make us easy we can
watch it wherever we want and it doesn’t waste the time.”, His comment is similar to
Talbert (2012; Yavuz, 2016) who found that a flipped classroom supported individual
learning by enabling students to access the information or videos whenever and
wherever they want.

The flipped classroom also appears to be useful in helping students gain a sense
of responsibility. Harmer (2001} highlighted that students should take responsibility in
learning and teachers should enhance this. Responsibility is an important part in self-
study; learners need to fulfill responsibilities at various levels so that they can manage
their own learning processes. The flipped classroom seems to be effective on the basis
of developing students’ sense of responsibility.

It could be claimed that the flipped classroom method increased students’ skills
about self-directed learning, which is in line with the findings of Rutkowski, &
Moscinska (2013) who discovered that the flipped classroom envirenments could have
positive effects on self-directed learning,

In short, self-learning was found where the flipped classroom was
implemented, so the flipped classroom could be considered to be one of the factors that
caused students to be in a favor of sélf—!eaming.

Technology

A key point of the flipped classroom is to shift learning from direct instruction
of teacher talk time to a dynamic, interactive, individual learning environment, One way
to develop this kind of environment is for the instructor to incorporate technology into
the curriculum in order to provide students access to course materials in the online

environment,
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Tn the flipped class, technology offered participants a variety of ways to
prepare, communicate, and practice for each class which brought about active online
learning experience that transferred over to the face-to-face class. The integration of
technology into the flipped classroom helped participants prepare more effectively and
discuss their learning outside of class, responding to the diverse needs of each learner.
However, in this classroom context, some students faced the problem of technology
shortage. Technology in Cambodia is still limited as schools and university cannot
provide free access to Wi-Fi for internet connection. Thus, students needed to find
places where Wi-Fi is available and free or use their own data package from their smart
devices. In this experiment where smart devices were needed in order to involve in all
activities online, two students were found to not own any. This problem caused them
difficult time as they needed to borrow others’ phones when they needed to complete
the tasks. Sometimes they missed some of the activities because they could not always
borrow the smart devices from others. This clearly showed that technology like smart
phones plays an important role in students’ fearning if used effectively.

As mentioned in result part, lecture videos are considered as technology used
in this study, so we will briefly discussion this point.

Lecture videos were posted twice a week every week for students to watch
before they come to the class. From the data collected, all students liked to watch the
videos before coming to the class. The videos are short and easy to undesstand; they
speak slowly and clear enough that most students could catch up the meaning, was
evident by S9. However, for the first class, many students did not watch the videos at
all; this could be because of unfamiliarity. They used to be dependent on the teacher,
and were not type of self-learners, meaning they were not used to learn the content by
themselves before they came to the class. They were familiar to the traditional classroom
where they sat in the class and listened to the lecture only, As a result, they simply could
not adjust themselves out of a sudden. Nevertheless, from the second class on, more and
more students started watching the videos before coming to the class. This is aligned to
the findings of Webb, Doman, & Pusey (2014; Sung, 2015). Students showed
difficulties and seemed not to like the approach at the first place; however, after some
time, they showed their positive view toward the flipped classroom approach. In

addition, quiz is one effective way to encourage students to watch the lecture videos
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before class and come to class on time. Even though the main purpose of the quiz was
to make students watch the videos, some students stated that they liked the quiz.
It allowed them to revise what they have learnt in the video, and most importantly, they
can test their ability and practice right away of what have been learned. Quizzes put
them to work hard, to review or watch the video, and to also test them how much they
can understand from the video, S17 mentioned. One student even said it’s a short quiz,
generally not more than 5 minute quiz, so it is like to train her brain to think and work
faster. However, there were few students who don’t like the quiz at all because they said
it is too much as they need to do it every session, and most importantly the quiz is always
at the beginning of the class which they need to force themselves to come to class early.
Many students had the habit of coming to class late as the class starts exactly at 7 in the
morning. As a result from quizzes, it has changed the habit of some, though not all,
students to come to class faster. This is because quizzes are a part of classroom
assessment which counts for 15 % of the total classroom assessment. Thus, to save
themselves from failing, or getting low grade, they needed to attend all the quiz
activities.

Interaction and collaboration

From data obtained, interaction is what was cited by all of the participants. This
could be because of two main factors— the application of the flipped classroom, and
the use of CLT approach. A powerful result of participating in the flipped classroom
with CLT activitics was the increased amount of time spent working on the target
language and learning from classmates and communicating in English in authentic
situations, The opportunities to interact with peers and the instructor are one of the
benefits offered by CLT, and therefore enriched learning environment, was evident from
S6’s report. With flipped classroom, the participants had the valuable time in class to
complete and work on the target language; while face-to-face class time adopted CLT
approach which promoted the communicative competence. In CLT classroom, the
environment was established for more opportunities for participants to interact,
collaborate and communicate in English. In students’ previous learning environment,
the teacher talked and students listened and had very little practice, as S21 mentioned.
However, in the classroom followed by CLT approach, students worked in pair, in

group, to communicate with their group members and discuss on various topics.
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Jeyasala (2014) asserted that teachers should encourage students’ communicative
competence all the time, and besides their limitations to use language fluently and
accurately, they should provide them with spaces to interact with others or to immerse
them in speaking activities that enhance their ability to use the target language.

Furthermore, the participants of this study raised up three benefits of
interaction and collaboration as: first, their relationship among their friends got closer
and better because they started to communicate more with one another in almost every
activity in the class (as stated by S15), second, their language abilities could improve
because they were able to develop their English abilities (as stated by S9), and lastly, it
offered opportunities for more clarity since students sought clarification from each
other’s responses and from the instructor, Together with student-student interaction,
instructor student interaction provided an environment where students had access to
immediate instructor feedback, enabling participants to correct misunderstandings,
organize new learning, and formulate their own ideas and perceptions, thus enabling
easier future access to new learning (Bransford, Brown, & Cocking, 2000). Increasing
the amount of teachable moments enabled participants to learn from the instructor’s
fecdback and make changes when they were most needed. Timely, immediate feedback
helped participants learn and do more during the valuable instructor-student face-to-face
class time, which is different from the traditional classtoom, was evident by S16.
Instructor student interactions also enabled the instructor to gauge student learning
randomly during the course of an activity.

Results from this study showed that participants not only experienced greater
opportunities to interact with classmates and the instructor, but also increased learning
outcomes as a result of these interactions.

IEnglish enhancement

As participants experienced the learning autonomy, active learning
environment, integration of technology, and greater levels of interaction during the
flipped class with CLT, they became better equipped to construct knowledge in English
and grew more aware of their Janguage improvement,

Being able to construct knowledge in English to exchange ideas and discuss
different topics was only one component of the participants” accomplishments. Over

time, participants also began to witness a change in their language abilities. This
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happened because of the CLT activities employed in the class. The core strategy of CLT
encourages the “Students-Centered Classroom™. In this classroom the teacher had to
create a learner friendly learning environment and the teacher played a role as a
facilitator. Therefore it is known as a contrary approach to the teacher — centered
learning approach,

The CLT approach afforded participants the opportunities necessary to practice
and use English in authentic situations. Participants were no longer passive learners;
they had been transformed into active, collaborative learners who used the materials
available to interact with their classmates and the instructor in English. As active
learners they were able to construct knowledge in English from readings and discussions
they had with others. Ultimately, they grew to be aware of their language abilities,
essentially becoming empowered language learners. In CLT classroom, participants
were able to develop their practical language abilities and were able to use English to
hold conversations and exchange information. Students learnt grammiar, vocabulary and
reading as their traditional classroom; however, in CLT, those skills were transformed
into speaking by communicative activities. Students no longer learn the skills
differently. They had to use the basic skills as grammar and vocabulary to apply it in
authentic situations which the teacher had prepared for them.

From the results obtained, the CLT activities were found to have enhanced
English speaking ability of the participants; this result 1s in line to Promshoit (2010;
Phuphanpet, 2004; Kethongkom, 2005; Domesrifa, 2008; Radzi, Hanadi, Azmin,
Zolhani, & Abdal, 2007) who found CLT to be effective in the development of students’
speaking skills.

Generally, there is an improvement in speaking of the participants. However,
some seem to improve a lot, while others show very less betterment. This can be because
of many reasons. Their background of English learning, their characteristics, their
perspectives in learning English, their way of learning are all factors involving making
students develop their speaking skills differently though they were trained by the same
method, with the same feacher and at the same time.

Besides speaking skills, the participants also reported the enhancement of their
grammar, vocabulary, reading and listening skills, This improvement could be from

both the flipped classroom and CLT. Watching lecture videos and doing on-line tasks
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were reported by most students to have helped them better their listening, grammar and
vocabulary. This is exactly from the concept of the flipped classroom which allowed
students to view videos and learn the basic skills as grammar and vocabulary by
themselves in the online environment. Nevertheless, the face-to-face class time which
CLT was used provided the participants rich practices of what they have watched to
confirm that they fully understand the target languages and able to use it in real life.
Therefore, both the flipped classroom and CLT contributed to the learning outcomes of
the participants, making their English skills better.

Confidence

All the participants reported that they have gained confidence to communicate
in English and to express themselves after being treated by the flipped classroom with
CLT. The confidence they have gained could be from the flipped classroom and the
CLT activities. In the flipped classroom, the students were required to do some online
tasks such as voice and video recording, and this made them brave to face the camera
and did the tasks assigned. 821 supported this point by telling how shy she felt when
facing camera at first, yet after doing it for some time, she realized how useful it was to
help improve her confidence and English, The online activities encouraged students to
push away their shyness and be brave to complete the tasks. The flipped classroom also
reserved the face-to-face class time for the practices of communicative activities which
helped students to build their confidence.

Besides the flipped classroom method, CLT approach proved to have develop
the participants’ eonfidence to do things and speak in English. At the first two sessions,
it was hard for some students to adapt themselves from a traditional classroom which
used grammar ftranslation method to a new environment of CLT approach. Many
students were hesitated to falk to their group members and were siiy 0 express
themselves. Some tried to avoid the speaking activities. The researcher noticed that
some were shaking while coming to the front of the class for presentation. Many other
students felt pressured. However, with activities such as presentation, role play,
information gap activities, discussion-based all contributed to encourage students to try
to practice what they have learnt and over time with lots of practices, the participarts
started to feel accustomed to expressing themselves and to communicate and discuss in

English. They started to talk to their group members, sharing their ideas, discussing
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tasks assigned. Some have reduced the hesitation when speaking; they started to see
learning in different perspectives. These findings are consistent with earlier studies by
the researchers on student attitudes (Doman & Webb, 2015). Furthermore, students
seemed to like those activities and their performance and behavior also started to change.
Though most students viewed lecture videos posted in the group, a few did not involve
in any online tasks at all, specifically activities involving voice and video recording.
Among many who involved still tried to avoid video recording. Only three students
showed their willingness and appreciation for video recording task. The reason behind
this matter is the shyness, and the main reason they felt shy was that they need to record
their videos and post in a Facebook group including all their classmates, which they
don’t communicate much with. They told that they completed all assigned work related
to writing or completing exercises in the book; but for video recording, they would
ignore it as they felt shy and never did this before, was evident from S11. This is
consistent with the research by Khan and Ali (2010). They found out from their study
that most students were shy to talk because of the fear that their classmates would laugh
at them.

Enjoyment

It was found that enjoyment was the cited by most of the participants. Students’
views showed that they found the flipped classroom with CLT, the tools used in the
process, and the process itself fun and interesting. Being enjoyable is considered to be
an important factor that affects interest, attitudes and motivation about learning the
language, In this study, the students found the flipped classroom with CLT fun, which
affected their attitudes towards the language learning in a positive way. Enjoyable
classroom environments and technological contexts keep students interested. Yavuz
(2016) discovered that students found the flipped classroom model enjoyable due to
such factors as they did not get bored; they found the lesson like a game; they did not
understand how the time passed; and thus their learning became permanent, which is
the similar to comment of $16 who showed how interesting an fun it was to learn with

flipped class and CLT.
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Yilmaz (2011) claimed that sense of humor brought along constant awareness
and attentiveness. As for the theme of enjoyment, the participants found this approach
more fun and enjoyable in comparison to the way they were learnt in the traditional
classroom.

From the participants’ point of view, the flipped classroom appeared to be an
enjoyable learning experience. There was a learning curve, but as the participants
became accustomed to the class format and witnessed the increased opportunities to
communicate in English, they found the flipped classroom beneficial to their learning
ocutcomes.

Even though participants commented that they enjoyed learning in this way,
they did mention the increased workload as a negative aspect of the class, as S20
mentioned the pressure she had when having lots of work to do. This is one point that
needs to be taken into consideration because it could cause students to lose interest in

learning.

Limitations on the study

Although the present study was carefully designed, several limitations should
be taken into account. The first limitation refers to the sampling of students. Selecting a
larger number of students from different classes might give a better and clear insight
into the differences in students’ achievement and its implication to the academic
success. Although we could make use of the effect sizes to develop a more in-depth
picture of differences between research conditions, future research should use larger
sample sizes to check whether the current findings can be confirmed. Second, the
technological facilities, though most students have smart phones, two reported that they
did not own smart phones. For those who have smart phones sometimes have problems
with internet connection. They need to find some places where there is Wi-Fi or some
students need to use their money to buy the data package for the internet. Since they
could not be online at the same tite, the teacher could not initiate a few of activities
which encourage speaking skills. Therefore, the improvement of speaking from online
tasks is less. Third, the research design should be two groups experimental research so
that we can clearly compare and confirm the effectiveness of flipped classroom with the

traditional classroom. Lastly, this research was catried out in a particular course setting
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within a particular university program, Replication of this study with students from other
courses and other universities is needed to confirm the current findings and to evaluate

other flipped classes in the higher education setting.

Recommendations

1. 1t is important that Cambodia consider the flipped classroom as a teaching
model. This study has shown that the students’ experience in the flipped classroom is
positive and that benefits students’ language growth. Policymakers in Cambodia should
consider the results of this study and what the participants said about learning English
in the flipped classroom with CLT and may apply it prospectively.

2. Technology plays a big role in learning, so institutions or universities should
consider providing enough technological facilities to their students,

3. Communicative Language Teaching (CLT) was found to be effective in
teaching language, so instructors of a language should consider adopting this approach

for their language classes.

Future research

1. Future research may focus on other skills or courses instead of the English
skills alone to determine whether the flipped classroom can be applied to different types
of skills or courses.

2. Future researchers should also consider conducting researches on a flipped
classroom which describe students’ motivation or behaviors.

3. The researchers can also consider doing the same research with a larger
gfoup over a longer period of time.

4. The researchers could apply a flipped classroom with other teaching

approaches such as task-based learning or self-directed learning,

Conclusion

This research study aimed to examine the effect of a flipped classroom with
Communicative Language Teaching (CLT) approach on aspects of the students’ English
ability at a Royal University of Phnom Penh (RUPP), Cambodia. In addition, it aimed

to investigate students’ perception after learning through flipped classroom with CLT
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approach. According to this study, it could be concluded that students significantly
improved their English speaking skills. Apart from speaking, they also improved
listening and reading skills and basic skills of grammar and vocabulary after
experiencing flipped classroom with CLT for 18 hours. Furthermore, their perception
toward this new approach was quite positive. Self-learning, technology, self-confidence,
English enhancement, and enjoyment were found to involve in the perception of the
students and their learning experience. To further improve students’ satisfaction and
teaching effect, teachers should try to constantly provoke students’ interest in English
learning and arouse their intrinsic motivation. If students put all efforts in Flipped
Classroom and CLT learning, and keep their learning interest, it will be highly likely

that they can gain a lot and get enhanced in their English skills.






REFERENCES

Abahussain, M. O. (2016). fmplementing Communicative Language Teaching Method
in Saudi Arabia: Challenges Faced by Formative Year Teachers in State
Schools. N.P.: n.p.

Ahmad, S., & Rao, C. (2013). Applying Communicative Approach in Teaching
English as a Foreign Language: a Case Study of Pakistaner. Porta
Linguarum: revista internacional de didactica de las lenguas extranjeras,
(20), 187-203.

Ahmed, M. (2016). The effect of a flipping classroom on writing skill in English as a
foreign language and students’ attitude towards flipping, US-China Foreigh
Language, 14(2), 98-114,

Anandapong, S. (2011). 4 study of English listening problems and listening
proficiency of Business students at Bangkok Universify. Retrieved January 22,
2018, from hitp://digi.library.tu.ac.th/thesis

Azadi, S., Aliakbari, M., & Azizifar, A. (2015). The role of classroom interaction on
improvement of speaking among Tranian EFL learners. Infernational Journal
of Language Learning and Applied Linguistics World (IJLLALW), 8(1), 126-
135.

Baker, W. (2000). The “Classroom Flip” Using Web Course Munagement Tools fo
Become the Guide by the Side. Cedarville University: Communication
Faculty Publication.

Baranovic, K. (2013). Flipping the first-year composition classroom: Slouching
toward the pedagogically hip (Doctoral dissertation). U.S.A.: Southeast
Missouri State University.

Basal, A. (2015). The implementation of a flipped classroom in foreign language
teaching. Turkish Online Journal of Distance Education, 16(4), 28-37.

Bergmann, J., & Sams, A. (2012). Before you flip, consider this. Phi Delta
Kappan, 94(2), 25-25.

Bishop, J. L., & Verleger, M. A. (2013, June). The flipped classroom: A survey of the
research. ASEE national conference proceedings, Atlanta, GA, 30(9), 1-18.



67

Bojovie, M. (2010, September). Reading skills and reading comprehension in English
for specific purposes, In paper presentation at the Annual meeting of the
European Business Document Association, Celje (pp. 23-24). N.P.: n.p.

Brame, C. (2013). Flipping the classroom. Retrieved Apirl 2, 2018, from
http://cft.vanderbilt.edu- /guides-sub-pages/flipping-the-classroom

Bransford, J., Brown, A. L., & Cocking, R. R. (Eds.) (2000). How people learn: Brain,
mind,experience, and school. Washington, DC: National Academy Press.

Brown, G., & Yele, G. (1983). Teaching fo spoken language. Cambridge Language
Teaching Library.

Brown, H. D. (2001) Teaching by principles: An interactive approach fo language
pedagogy. Upper Saddle River, NJ: Prentice Hall Regents.

Butt, A. (2014). Student views on the use of a flipped classroom approach: Evidence
from Australia. Business Education and Accreditation, 6(1), 33-43.

Ceylaner, S. G., & Karakus, E. (2018). Effects of the Flipped Classroom Model on
Students' Self-Directed Learning Readiness and Attitudes towards the English
Course. English Language Teaching, 11(9), 129-143.

Chang, M., & Goswami, J. S. (2011), Factors Affecting the Implementation of
Communicative Language Teaching in Taiwanese College English Classes.
English Language Teaching, 4(2), 3-12.

Chea, N. (2015). Higher education in Cambodia poor rural female students’
challenges, motivations, and coping strategies. N.P.: n.p.

Chen Hsich, I. S., Wu, W.-C. V., & Marek, M. W. (2017). Using the flipped
classroom to enhance EFL learning. Computer Assisted Langunage Learning,
3001-2), 1-21.

Council, B. (2013). The English effect: The impact of English, What it’s worth to the
UK and Why it matters {o the world. London: British Council.

Day, L. I. (2018). A gross anatomy flipped classroom effects performance, retention,
and  higher-level thinking in lower performing students. American
Association of Anatomists. Retrieved January 22, 2018, from
https://doi.org/10.1002/ase. 1772



68

Debata, P. K. (2013). The importance of grammar in English language teaching-A
reassessment. Language in India, 13(5), 482-486.
Doman, E., & Webb, M. (2017). The Flipped Experience for Chinese University
Students Studying English as a Foreign Language. TESOL Journal, 8(1), 102-
i41. doi: 10.1002/tesj.264
Dong, X. (2016). Application of Flipped Classroom in College English Teaching.
Creative Education, 7(09), 1335.
Education Reform, English language learning and the ASEAN Community. (2014).
Retrieved Apirl 2, 2018, from http://www.moeys.gov.kh/en/minister-
page/education-reform,-english-language-learning-and-the-asean
community. htmi?fbelid=IwAR leoQo44hMvR_HyWilwkZpFj-
¢5046CPZ_n8-kLbsnxCmdb2e¢XxaQUwPwc# XKzDgFUzblV
Elmaadaway, M. A, N. (2018). The effects of a flipped classroom approach on class
engagement and skill performance in a blackboard course, British Jowrnal of
Educational Technology, 49(3), 479-491,
Engin, M. (2014). Extending the flipped classroom model: Developing second
language writing skills through student-created digital videos. Jowrnal of the
Scholarship of Teaching and Learning, 14(5), 12-26.
Espinosa, L. F. (2015). The Use of Facebook for Educational Purposes in EFL
Classrooms. Theory and Practice in Language Studies, 5(11), 2206. doi:
10.17507/tpls.0511.03
Farah M. (2014). The impact of using flipped classroom instruction on the writing
performance of twelfth grade female Emirati students in the Applied
Technology High School Emirate (Doctoral Dissertation). Dubai: The British
University.

Hadijah, S., & Shalawati, S. (2016). A Study on Listening Skills and Perspectives to
First Year Students at English Department of Academic Year 2015/2016.
Journal of English for Academic, 3(2), 70-80.

Hartsell, T., & Yuen, S. (2006). Video streaming in online learning. AACE Journal,
14(1), 31-43.



69

Hymes, D. (1971). Competence and performance in linguistic theory. In R, Huxley, &
E. Ingram (Eds.), Language acquisition: Models and methods (pp. 3-28).
London, UK: Academic Press.

Idrissova, M., Smagulova, B., & Tussupbekova, M. (2015). Improving Listening and
Speaking Skills in Mixed Level Groups (on the Material of New English
File), Procedia - Social and Behavioral Sciences, 199, 276-284. dot:
10.1016/j.sbspro.2015.07.517 |

Igawa, K. (2008). English language and its education in Cambodia, a country in
transition. Shitennoji University Bulletin, 46(1), 343-369.

Jeyasala, V. R. (2014). A prelude to practice: Interactive activities for effective
communication in English. In Alternative pedagogies in the English language
& connmunication classroom (pp. 164-170). N.P.: n.p.

Kasumi, H. (2015). Communicative Language Teaching and Its Impact on Students’
Performance. Journal of Educational and Social Research, 5(1), 1-8.
Doi:10.5901/jesr.2015.v5nls1pl55

Kayi, H. (2012). Teaching speaking: Activities to promote speaking in a second
language. In Hogeiitiue nayunsie ociudiceH s, Retrieved Apirl 2, 2018,
from http://iteslj.org/Techniques/Kayi-Teachin gSpeaking.html

Kethongkum, W. (2005). The effect of using English supplementary materials on
developing listening and speaking competernice of the third year vocational
level students in tourism and hotel section at Premruetai administration
technology school (Master’s Thesis). B.angkok: Srinakharinwirot University.

Khan, N., & Ali, A. (2010). Improving the speaking ability in English: The students’
perspective. Procedia - Social and Behavioral Sciences, 2(2), 3575-3579. doi:
10.1016/].sbspro.2010.03.554

Khoshsima, H., & Shokri, H. (2016). The effects of ESA elements on speaking ability
of Intermediate EFL learners: A task-based approach. Theory and Practice in
Language Studies, 6(5), 1085.

Klanrit, P. (2010). Communicative activities for developing English speaking

proficiency in Thailand. Retrieved February 10, 2018, from

www.doestoc.com/docs.2729762 l/communicative-activities



70

Koehler, M. J., Mishra, P., Hershey, K., & Peruski, L. (2004). With a little help from
your students: A new model for faculty development and online course
design. Journal of Technology and Teacher Education, 12(1), 25-35.

Kumar, R. (2005). Research methodology. London: SAGE Publications.

Kurt, S. (2015). ASSURE: Instructional design model. Retrieved Apirl 2, 2018, from
https://educationaltechnology.net/assure-instructional-design-model/

Lage, M., Platt, G., & Treglia, M. (2000). Inverting the classroom: A gateway to
creating an inclusive learning environment. Jowrnal of Economic Education,
31(1), 30-43. doi: 10.1080/00220480009596759

Larsen-Freeman, D. (1999, October). On the appropriateness of language teaching
methods in language and development. In Fourth International Conference
on Langwage and Development, Hanoi. Retrieved October (Vol. 3, p. 2010).
N.P.:np. l

Lee, M. W. (2014), Will communicative language teaching work?
Teachers’perceptions toward the new educational reform in South Korea.
Indonesian Journal of Applied Linguistics, 3(2), 1-17.

Li, L. L. (2013). The application of flipping classroom model in English language
teaching flipped classroom, model in English teaching. The Youth Writers,
20, 116-117.

Lindsay, C., & Knight, P. (2006). Learning and Teaching English. Oxford: OUP.

Littlewood, W. (1998). Comnumnicative activities. Cambridge: Cambridge University

Press.

Liu, G. (2017). Study on Application of Flipped Class Teaching Model in College
English Teaching. Creative Edication, 8(01), 170.

Leis, A., Cooke, S., & Tohei, A. (2015). The effects of flipped classrooms on English
composition writing in an EFL environment. Infernational Journal of
Computer-Assisted Language Learning and Teaching (IJCALLT), 5(4), 37-
51

Luke, M. (2011). The history of English. Retrieved March 12, 2108, from
http:/fwww.thehistoryofenglish.com/history_today.html



71

Lumettu, A., & Runtuwene, T. L. (2018, January). Developing the Students’ English
Speaking Ability Through Impromptu Speaking Method. Journal of Physics:
Conference Series, 953(1), 012035.

Malamed, C. (2016). Characteristics of adult learners. Retrieved March 12, 2108,
from http://theelearningcoach.com/learning/characteristics-of-adult-learners/

Mireille, F. (2014). The impact of using a flipped classroom instruction on the writing
performance of twelfth grade female Emirati students in the Applied
Technology High School (ATHS) (Master’s thesis). Dubai, Emirates:

The British University,

Mohammadi, M., Gorjian, B., & Pazhakh, A. (2014). The effect of classroom structure
on speaking skills of Iranianlearners: A comparative study. Infernational
Jowrnal of Language Learning and Applied Linguistics World (IJLLALIF),
5(1), 472-487.

Morris, G., Berk, M., Galecki, P., Walder, K., & Maes, M. (2016). The neuro-immune
pathophysiology of central and peripheral fatigue in systemic immune-
inflammatory and neuro-immune diseases. Molecular neurobiology, 53(2),
1195-1219.

National Academy of Science, (2017). Retrieved March 12, 2108, from
http:/fwww8 nationalacademies.org/onpinews/newsitem.aspx?Record1D=188
9

Naved, Z. (2015). The important of the English in foday’s world. Retrieved March 12,
2108, from https://owlcation,com/humanities/importanceofenglishlanguages

Pinnelli, S., & Fiorucei, A. (2015). University and flipped learning TIC & DIL project:
Framework and design. International Association for Development of the
Information Society. N.P.: n.p.

Radzi, M., Hanadi, A., Azmin, A, M., Zolhani, N. H., & Abdul Latif, S. (2007).
Adopting communicative language teaching (CLT) approach to enhance oral
competencies among students: Teachers’ attitudes and beliefs. N.P.: n.p.

Richards, J. C. (2005). Communicative language teaching today. N.P.. SEAMEO

Regional Language Centre.



72

Rovinelli, R. J., & Hambleton, R. K. (1976). On the use of content specialists in the
assessment of criterion-referenced test item validity. Retrieved March 12,
2108, from https://eric.ed.gov/?1d=ED121845

Rutkowski, J., & Monscinska, K. (2013, Eylil), Self-directed learning and flip
teaching: Electric circuit theory case study. In 41st SEFI Conference 'nda
simdmug bildiri. Leuven: Belgium.

Sarfraz, S., Mansoor, Z., & Tariq, R. (2015). Teachers” and students’ perceptions of
the communicative language teaching methodology in the CALL
environment: A case study. Procedia - Social and Behavioral Sciences, 199,
730-736. doi: 10.1016/j.sbspro.2015.07.604

Shephard, K. (2003) Questioning, promoting and evaluating the use of streaming
video to support student learning, British Journal of Educational Technology,
34(3), 297--310.

Smith, G. G., Li, M., Drobisz, J., Park, H.-R., Kim, D., & Smith, 8. D. (2013). Play
games or study? Computer games in eBooks to learn English vocabulary.

_ Computers & Education, 69, 274-286. doi: 10.1016/j.compedu.2013.07.015

Stiggins, R. J. (2001). Student-involved classroom assessment (3rd ed.). Upper

SaddleRiver, NJ: Merrill/Prentice-Hall.

Strayer, J. F. (2012). How learning in an inverted classroom influences cooperation,
innovation and task orientation. Learning Environments Research, 15(2),
171-193. doi: 10.1007/s10984-012-9108-4.

Subramaniam, S. R. (2016). Concept and Characteristics of Flipped Classroom.
International jowrnal of Emerging Trends in Science and Technology. doi:
10.18535/ijetst/v3110.01

Sung, K. (2015), A case study on a flipped classroom in an EFL content couise.
Multimedia-Assisted Language Learning, 18(2), 159-187.

Smaldino, S. E. (2014). Instructional techmology and media for learning (10th ed.).

Boston: Pearson.



73

The Development of Cambodia’s Social Media and Digital Scene. (2017). Retrieved
March 12, 2108, from http://endorphine-concept.com/what-s-new/the-
development-of-cambodias-social-media-and-digital-
scene?fbelid=IwAR 19aF8H_-wMXtyELX2Y77h39p-
nRagcePzXOvMHARIj4OFUnCpLSPeSAs

Thitthongkham, T., & Wongprom, B. (2018). Enhancing English reading skills of
students majoring in English for business connmunication, school of liberal
arts, Sripatum University through the world peace ethics contest. N.P.. n.p,

Talbert, R. (2012). Inverted classroom. Colleagues, 9(1), 7.

Paris, T. N. S. T., & Yussof, R. L. (2012). Enhancing grammar using board game.
Procedia-Social and Behavioral Sciences, 68,213-221.

University of Minesota, (2013). Flipped classroom field guide, 1-23. Retrieved March
12, 2108, from http:/Avww.cvm.umn.edu/facstaff/prod/groups/cvm/
@pub/@cvm/@facstafﬂ’documents/c0ntent/cvacontent_dr54476.pdf

Vocabulay and Its Inporiance in Language Learning. (n.d.). Retrieved March 12,
2108, from hitps://www.tesol.org/docs/books/bk_ELTD_Vocabulary_974

Wang, Z. (2014). Developing accuracy and fluency in spoken English of Chinese EFL
learners. English Language Teaching, 7(2), 110-118. Retrieved March 12,-
2108, from hitp://dx.doi.org/10.553%/elt.v7n2pl 10

Webb, M., Doman, E., & Pusey, K. (2014). Flipping a Chinese university EFL, course:
What students and teachers think of the model. The Jowrnal of AsialEFL,
11(4), 53-87.

Yavuz, M. (2016). Ortadgretim diizeyinde ters yiiz smif uygulamalarmin akademik
bagsart iizerine etkisi veogrenci deneyimlerinin incelenmesi, (Yayimlanmamis
Yitksek Lisans Tezi). Erzurum: Atattick Univeisitesi,

Yilmaz, K. (2011). Okul yéneticilerinin mizah tarzlannn gesitli degiskenler a¢isindan

incelenmesi, InomiiUniversitesi Egitim Fakiiltesi Dergisi, 12(1), 31-44,

Zainuddin, Z., & Halili, S. H. (2016). Flipped classroom research and trends from
different fields of study. The International Review of Research in Open and
Distributed Learning, 17(3).



Zeeshan, N. (2015). The importance of the English language in foday’'s world.

Retrieved March 12, 2018, from https://owlcation.com/humanities/

importanceofenglishlanguages

74






APPENDIX A LESSON PLAN

Lesson Plan A

Book: Touch Stene 3, Unit:10, Page 99
Teacher: PHOEUN Marady
Time allowed: 120 mns

Date: June 14" , 2018

Objectives: At the end of the lesson, students will be able to:

- Acquire forms and the use of present perfect simple and present perfect
continuous. '

. Differentiate between Present Perfect Simple and Present Perfect

Continuous :

- Use Present Perfect Simple and Present Perfect Continuous in speaking
correctly

- Comprehend the use of For and Since in Perfect tenses

- Use For and Since in Perfect tenses correctly.

Steps Technigues/Activities Time | Resources | Comments
Before- | - SSwatch a lecture video Video,
class = | about Present Perfect Simple (30mns) | worksheet
(Online) | vs Present Perfect Contiruous, A

and the use of For and Since.

- After watching, ss are asked
to complete an exercise (filling
in the gaps) and voice
themselves saying those

senfences and send to the FB

group
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Steps

Techniques/Activities

Time

Resources

Comments

- SS may note down questions
and ask their friends or teacher
in the post about things they

don’t understand.

During
Class
(F2F)

- A small quiz is implemented
to check if ss have watched the
video or not.

- T. then gives some time for ss
to ask for anything they don’t
understand from the videos.

I. Technique 1:Conversation
- Ss are asked to complete the
gaps using Present Perfect
Continuous on page 99, and
write down their own true
answers,

- Ss work in pairs,

- 8S ask and answer the

questions. They may ask

follow-up questions for more

information.

- T. goes around the class to
check the progress.

- T. then asks.SS to take turn to-
play the role.

1. Technique II: Catching up
(role play)

- Ss work in a group of 3.

(20mns)

(40mns)

{(50mns)

Quiz A

Course
book
(page99)
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Steps

Techniques/Activities

Time

Resources

Comments

- They prepare questions and
answers to ask their mates
when they’re catching up.

- T. goes around the class to
check the progress and to see if
they use the correct tense or
not.

- Ss who are listening need to
give some cominents or
feedback regarding their peers’
ﬁ'eport.

-T. then gives a final comment.

After

class

II1.. Technique HI:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties or
problems so that the teacher
can better prepare for the next

class,

Closing

- T. asks SS what they have
learnt today

- T. summarizes the lesson and
link to the next topic.

- T asks ss to record a short
video about what they have
done/been doing recently using
Present Perfect, Present Perfect
Continuous, Since and For;- and

upload in Facebook group.

(10mmns)
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Steps

Techniques/Activities

Time

Resources

Comments

- T. thanks S8 for their
participation and cooperation.
- T. says Good Bye to end the

class.




Lesson Plan B

Book: Touch Stone 3, Unit: 10, Page 101
Teacher: PHOEUN Marady

Time allowed: 120 mns
Date: June 16™, 2018

Objectives: At the end of the lesson, students will be able to:
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- Acquire meaning and the use of Already, Still, and Yet in present perfect

simple and present perfect continuous.

- Use Already, Still, and Yet in speaking correctly and effectively.

Steps

Techniques/Activities

Time

Resources

Comments

Before-
class
(Online)

- 88 watch a lecture video
about Already, Still, and Yet in
Present Perfect Simple and
Present Perfect Continuous.

- After watching, ss are asked
to complete an exercise on
page 101 (filling in the gaps)
and video themselves and send
to the FB group

- SS may note down questions
and ask their friends or teacher
in the post about things they

don’t understand.

(30mns)

Video,
course

book
{page 101)

During
Class
(I'2K)

- A small quiz is implemented
check if ss have watched the
video or not.

- T. then gives some time for ss
to ask for anything they don’t

understand from the videos.

(20ﬁms)

(45mns)

Quiz B
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Steps

Techniques/Activities

Time

Resources

Comments

1. Technique
1:Personalization game

- Ss work in pair

- Ss will compete with each
other by trying to find things
that their partner has to do but
hasn’t done or hasn’t finished
yet, e.g. “Have you had a
shower today?” “No, [ always
have one in the evening.” and
“Have you revised for the
test?” “A little bit”. If they are
playing for points, they get one
point for each “Not yet”
answer (but no points for
things their partner hasn’t done
and aren’t going to do).

- T. goes around the class to
check the progress.

- T. then asks some random
students to practice in front of
the class.

I1. Technique 11: Role Play

- T. set roles for ss such as
teacher/student, parent/child,
boss/employee, club
chairman/club member,
bride/wedding planner

- T. tell ss that they should say
“No, not yet.” to half of the

-things they are asked about and

(50mns)
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Steps

Techniques/Activities

Time

Resources

Cominents

then explain why and/or
promise future action.

- T. goes around the class to
check the progress.

- T. selects some pairs to play
roles in front of the whole
class.

-T. then gives a final comment.

After

class

I1L., Technique II:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties or
problems so that the teacher
can better prepare for the next

class.

Closing

- T. asks SS what they have
learnt today
- T. summarizes the lesson and

link to the next topic.

{(Smmns)

Note:  This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher



Lesson Plan C

Book: Touch Stone 3, Unit:10, Page 100
Teacher; PHOEUN Marady

Time allowed: 120 mns
Date: June 16™, 2018

Objectives: At the end of the lesson, students will be able to:
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- Acquire vocabulary used to describe different kinds of movie.

- Explain and describe the movie they have watched.

Steps

Techniques/Activities

Time

Resources

Comments

" Before-
class

(Online)

- T. posts a lesson about the
words describing different
kinds of movie.

- Ss are supposed fo complete
the exercise in the worksheet
provided.

- Ss may note down quesiions
and ask their friends or teacher

in the post

(30mus)

Video,
worksheet

C

During
Class
(F2F)

- A small quiz is implemented
to check if ss have done the
work assigned online or not.

- T. then gives some time for ss
to ask for anything they don’t
understand from the reading.

I. Technique I: Listen for
main idea

- T. plays the audio

- S8 listen complete exercise

B on page 100.

(20mns)

(30mns)

quiz C

Course
book
(page 100)
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Steps

Techniques/Activities

Time

Resources

Comments

- T. then asks ss to compare
answer with their friends.
- T. checks the answers with

the whole class.

II. Technique II: Describing
a movie

- Ss make a world web about a
movie.

- Then they describe the movie
they have watched to their

partner.

- T. goes around the class to

check the progress and to
provide help if needed.

- T. then asks random to
describe the movie they have
watched.

- T. gives final comments for

everyome.

(6011ins)

After

class

ITL.. Technique III:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties or
problems so that the teacher
can better prepare for the next

class.
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Steps Techniques/Activities

Time

Resources | Comments

Closing | - T. asks SS what they have
learnt today

- T. summarizes the lesson

- T. thanks SS for their
participation and cooperation.
- T. says Good Bye to end the

class.

(10mns)

Note: This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher



Lesson Plan D

Book: Touch Stone 3, Unit:10, Page 98-99
Teacher: PHOEUN Marady

Time allowed: 120 mns
Date: June 21%, 2018

Objectives: At the end of the lesson, studen

ts will be able to:

- Acquire some expressions used to ask for a polite favor.

. Use those words and expressions correctly and effectively.

. Use the words “All right.” and “okay.

and moving to the new topic.
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» sgure” and “So” to show agreement

r Steps

Techniques/Activities

Time

Resources

Conunents

Before-
class

(Online)

During
Class
(F2F)

L

- S8 watch a short video about

people making a conversation

(asking for a favor) using some

certain expressions and words.
- §S watch another clips about
the use of “All right” and
“akay”, “Sure”, and “S¢”

- After watching, ss are asked
to complete an exercise on
page 102-103 (filling in the
gaps)

- SS may note down questions

and ask their friends or teacher

in the post

_ An oral quiz is implemented

to check if ss have watched the

video or not. (asking ss to

create one or fwo senfences

(30mns)

(20mns)

Video,
course

book

Oral Quiz




87

Steps

Techniques/Activities

Time

Resources | Comments

using the words and
expressions learnt in the
videos)

- T. then gives some time for ss
to ask for anything they don’t

understand from the videos.

L. Technique 1:Group work
- ss work in a group of 4

- T. writes a situation on the
board “moving to a new

house™

- Groups write as many favors

as they can within the five
minutes.

- Then groups call out their
favors. They score one point
for each favor that no other
group has.

IL Technique II: Role Play
-ss work in pair

-Pairs write a list of four big
favors. ‘

- Then they exchange their lists
with another pair.

- Partner také turns asking each
other the favors using the
expressions learnt.

-T. goes around the class to

check the progress.

(40mns)

(50mns)
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Steps

Techniques/Activities

Time

Resources

Comments

- T. calls out a few pairs to

play the role.

After

class

I11. Technique HI:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties or
problems so that the teacher
can better prepare for the next

class.

Closing

- T, asks SS what they have
leamnt today

- T. summarizes the lesson and
link to the next topie.

- T. asks ss to record a short
video about themselves making
a conversation with friends or
teachers, and upload in
Facebook group.

- T. thanks SS for their
participation and cooperation.
- T, says Good Bye to end the

class.

(10mns)

Note: This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher



Lesson Plan E

Book: Touch Stone 3, Unit: 10, Page 104
Teacher: PHOEUN Marady

Time allowed: 120 mns

Date: June 23%, 2018

Objectives: At the end of the lesson, students will be able to:

- Acquire some expressions in the review of the movie.

- Read for specific information.

- Talk about personal view on a movie review.
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Steps

Techniques/Activities

Time

Resources

Comments

Before-
class
(Online)

- T. asks ss to read the review
on page 104, and then
complete the exercise about
the definition of the
expressions on page 104,

- Ss may note down questions

and ask their friends or teacher

in the post

(30mns)

Video,
coursebook

(page 104)

During
Class
(F2F)

- A small quiz is implemented
to check if ss have done the
work assigned online or not.

- T. then gives some time for
ss to ask for aﬁything they
don’t understand from the
reading,.

Warm up:

- What is review?

- people write review of many

different things. How many

(20mns)

(35mns)

Quiz (page
104)

Course
book




90

Steps Techniques/Activities Time | Resources | Comments
kind of things can you think
of?
- Where can you read movie (60mns)

review?
- What movie was that?
- Is the review positive? The

reviewer liked it?

E Technique I: Describing a
movie

- ss work in a group of 3 or 4,
- In groups, ss take turn
describing a movie, a show,
book, or concert they enjoyed.
- Bach group selects one best
description and would like to
recommend this to other
groups.

- The other groups vote if they
would like to see the movie or
show recommended.

- The group with most people
want to see their
recommended movie or show

will get a point.

11, Technique II: Discussion
- Ss work in a group of 3.
- T. asks each group to discuss

on the topic of review.
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Steps

Techniques/Activities

Time

Resources

Comments

- T. goes around the class to
check the progress and to
provide help if needed.

- T, then asks each group to
present their point of view fo
the class.

- The groups who are listening
give comment and feedback
regarding the program,

- T. gives final comments for

everyone.

After

class

IH.. Technique 1I1:
Evaluation

- Through her observation, T,
will evaluate to check if
students face any difficulties
or problems so that the teacher
can better prepare for the next

class.

Closing

- T, asks SS what they have
learnt foday

- T. summarizes the lesson

- T. thanks SS for their
participation and cooperation.
- T. says Good Bye to end the

class.

(10mns)

Note:  This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher




Lesson Plan F

Boolk: Touch Stone 3, Unit:11, Page 111-112
Teacher: PHOEUN Marady

Time allowed: 120 mns

Date: June 28%, 2018

Objectives: At the end of the lesson, students will be able to:

- Acquire the meaning of adjectives used to deseribe feelings,

- Differentiate the use of adjectives end in —ed and -ing
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- Use those adjectives to talk about impressions, feelings or reactions

correctly and effectively.

Steps

Techniques/Activities

Time

Resources

Comments

Before-
class

(Online)

- S8 watch a lecture video
about adjectives end in —ed
and -ing.

- After watching, ss are may
asked to complete an exercise
pageill (filling in the gaps)
and voice themselves and send
to the FB group

- 85 note down questions to
ask in the class or they may
ask their friends or teacher in

the post about things they

| don’t understand.

(30mns)

Video,

coursebook

During
Class
(F2F)

A small quiz(MCQ) is
implemented to check if ss
have watched the video or not.
- T. then gives some time for

ss to ask for anything they

(30mmns)

Quiz F

cards,
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Steps

Technigues/Activities

Time

Resources

Comments

don’t understand from the
videos.

1. Technique 1: The truth

- Ss will make sentences that
are true to them by using the
adjectives learnt and tell their
partners.

- T. goes around the class to
check the progress.

- T. then asks some random
students to report in front of
the class._

I1. Technique 2;: Creating
sentences

- T. creates a stack of cards
that have one —ED or —ING
adjective per card.

- Have each student choose
two cards and make sentences
in rounds,

ITI. Technique 3: making a
story

- T. divides SS into a group of
4.

- T. Make a list of varying
items: people, places, things,
events, activities.

- Have students tell a story
about the topic using at least
five-ten ED or —ING

adjectives in their groups.

(30ims)

(20mns)

(35mns)
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Steps

Techniques/Activities

Time

Resources

Comments

Examples could be: Madonna,

soccer, the beach, a birthday

party, my boyfriend/girlfriend,

or anything from pop culture,
news, or local culture.

- T. goes around the class to
check the progress.

- T. selects some random ss
from each group to talk about
their topic.

-T. then gives a final

comiment,

After

class

IT1.. Technique III:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties
or problems so that the teacher
can vefter prepate for the next

class

Closing

- T. asks SS what they have
learnt today

- T. summarizes the [esson and
Iink' to the next topic,

- T. asks each group to record
the presentation of each
member and upload in FB

group as homework.

(5mns)

Note: This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher



Lesson Plan G

Book: Touch Stone 3, Unit:11, Page 112-113
Teacher; PHOEUN Marady

Time allowed: 120 mns
Date: June 30™, 2018

Objectives: At the end of the lesson, students will be able to:
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- Acquire some expressions and word (I see, you see, must) and their

meanings.

- Use those expressions and word to show how you understand someone’s

situation or feelings, and to explain something someone might not know.

Steps

Techniques/Activities

Time

Resources

Comments

Before-
class

{Online)

- SS watch a short video about
people making a conversation
using some certain expressions
( 1see, you seé, must).

- After watching, ss are asked
to complete an exercisc (filling
in the gaps) in the book,
pagell3

- §S may note down questions
and ask their friends or teacher

in the post

(20mmns)

Video,

worksheet

During
Class
(F2F)

- A small quiz (listening) is
implemented to check if ss
have watched the video or not.
- T. then gives some time for ss
to ask for anything they don’t
understand from the video.

I. Technique 1:Pair work

(20mns)

Quiz G
(pagell2)
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Steps

Techniques/Activities

Time

Resources

Comments

- s work in pairs.

- ss think of three or more Qs
such as those in exercise 2 to
ask a partner. The Qs can be
about hobbies, interests, free
time, ete,

- Ss need to use You see and I
see in their conversation.

- T. goes around the class to
check the progress.

- T. then asks some pairs to
make a conversation in front of

the whole c]-ass.

I1. Technique II: Discussing
the questions

-ss work in a group of three.

ss use the questions on page
113 to ask oue another in the
group.

-They will need to make a
conversation by using the-
expressions and word leant at
least once in their
conversation,

- T. goes around the class to
check the progress and to offer
lelp if they need.

-T. asks each group to come to
the front of the class and does

their role play.

(40mns)

(50mns)
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Steps

Techniques/Activities

Time

Resources

Comments

-ss who are watching need to
give some comments or
feedback regarding their peers’
work,

-T. then gives each group a

final comment.

After

class

IIL. Technique III:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties or
problems so that the teacher
can better prepare for the next

class.

Closing

- T. asks SS what they have
learnt today
- T. summarizes the lesson and

link to the next topie.

(10mns)

Note:  This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher



Lesson Plan H

Book: Touch Stone 3, Unit: 10, Page 109-110
Teacher: PHOEUN Marady

Time allowed: 120 mns
Date: June 23 , 2018

Objectives: At the end of the lesson, students will be able to:
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- Acquire forms and the use of Modal verbs (Must, May, Might, Could, Can’t)

- Use Modal verbs (Must, May, Might, Could, Can’t) in speaking correctly

Steps

Techniques/Activities

Time

Resources

Comments

Before-
class

(Online)

- S8 watch a lecture video
about Modal Verbs (Must,
May, Might, Could, Can’t)

- After watching, ss are asked
to complete an exercise A on
pagel09. and voice themselves
and send to the FB group

- 85 may note down questions
and ask their friends or teacher
in the post about things they

don’t understand.

(30mns)

Video,
worksheet

H

During
Class
(F2F)

- A small quiz is implemented
to check if ss have watched the
video or not.

- T. then gives some time for ss
to ask for anything they don’t
understand from the videos.

I Technique 1: Making
speculation based on the

pictures

(20mns)

(S0mns)

Quiz H
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Steps

Techniques/Activities

Time

Resources

Comments

- SS work in a group of 3 or 4.
- T. distributes a picture to
each group.

- Each group needs to make as
many guesses as possible
within the set time based on
the picture given.

- One guess accounts for one
point. (If they use the modal
verbs correctly)

IL. Technique 2:Guessing
Gaine

- In the activity, ss play a
guessing game where they
make deductions and guess
places from descriptions.

- The class is divided into
groups of four (Student A, B,
C and D) and each student is
given a corresponding set of
sentence cards.

- Student A begins by reading
their first sentence to the
group, e.g. 'Some people are
walking and some are sitting
down'. The other students in
the group then make
deductions about the place
being described, e.g. 'Tt could
be an airport’. Student A then

reads out a second sentence

{50mns)
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Steps

Techniques/Activities

Time

Resources

Comments

and the other students continue
to make deductions. This
continues until they guess the
place. Each clue gets
progressively easier, so by clue
4 or 5 the students should
know the place being
described.

- Student B then reads their
sentences to the group and so
on.

- Afterwards, each group is
divided into two pairs. Each
pair thinks of a place and
writes five clues to describe it.

Pairs then read out their clues

to the other pair, The other pair

listens and makes deductions,
trying to guess the place.-

- T, goes around the class to
check the progress.

III. Technique III: “What is
the truth” game

- s play a game where they
speculate the truth behind
various situations using modal
verbs of speculation.

- The class is divided into
groups of four. Each group is
given a set of situation cards

and speculate cards.
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Steps

Techniques/Activities

Time

Resources

Comments

- The students shuffle the
situation cards and place them
face down in a pile,

- The speculate cards are
spread out face down. Students
take it in turns to pick up a
sitnation card, without showing
it to anyone,

- The other students in the
group then take a speculate
card each. The student reads
the situation on the card to the
group, e.g. "Your friend, Noah
is always late to class’. The
other students then begin a
conversation where they
speculate the truth behind the
sifuation. _

- The student with the situation
card listens to the conversation.
When someone guesses the
truth written on the card, the
student stops the conversation
and gives the person who
guessed correctly the card.

- If no one manages to guess
the correct answer, the students
continue speculating until they
run out of ideas. If they give up

without guessing the truth, the
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Steps

Techniques/Activities

Time

Resources

Comments

student who picked up the card
keeps it.

- Afterwards, the students put
the speculate cards back on the
desk face down and mix them
up again.

- The game then continues with
the next student picking up a
situation card and so on.

- The student with the most
situation cards at the end of the
game wins.

- T, goes around the class to
facilitate the gaime and the

whole class.

After

class

I11.. Technigue III:
Evaluation

- Through her observation, T.
will evaluate to check if
students face any difficulties or
problems so that the teacher
can better prepare for the next

class.

Closing

- T. asks SS what they have
learnt today

- T. summarizes the lesson and
link to the next topic.

- 'T. asks ss to record a short

video of themseives presenting

{(10mns)
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Steps

Techniques/Activities

Time

Resources

Comments

about certain object by making
speculation; and then upload in
Facebook group.

- T. thanks SS for their
participation and cooperation.
- T. says Good Bye to end the

class.

Note: This lesson plan is prepared for only 120 minutes., and is subject to change.

Ss: Students, T Teacher




Lesson Plan 1

Book: Touch Stone 3, Unit:11, Page 115
Teacher: PHOEUN Marady
Time allowed: 120 mmns

Date: June 30™, 2018

Objectives: At the end of the lesson, students will be able to:

- Acquire some words about people who make a different.

- Listen to get the main idea and specific information.
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- Present a volunteer project they would do if they had a chance.

Steps

Techniques/Activities

Time

Resources

Comments

Before-

class

(Online)

- T. will post a list of difficult
words (which will appear in
the listening), with an exercise
in the FB group.

- Ss are supposed to search the
meaning of the words and
complete the exercise,

- Ss may note down questions

and ask their friends or teacher

in the post

(30mns)

Video,
worksheet

[

Puring
Class
(F2F)

- A small quiz is implemented
check if ss have done the work
assigned online or not.

- T. then gives some time for ss
to ask for anything they don’t
understand from the video.

I. Technique 1:Listen for
main idea

- T. plays an audio

(20mns)

(15Smns)

Quiz I
(pagell5)

Course
book
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Steps

Techniques/Activities

Time

Resources

Comments

- Ss listen and tell about the
general thing the 3
organizations do.

- T. then asks some random SS
to tell the whole class.

IL Technique II: Listen for
specific information

-ss work in pair

- T. plays the audio

- Ss listen to the audio again
and note down the specific
things each person in the audio
plan to get involved with the
organization.

- Ss share their answers with
the pairs

-T, then checks answers with
the whole class.

11, Technique I:
Presentation

- 8s share their answers with
the pairs

- Ss work in a group of 4

- T. asks each group to think of
a volunteer project they could
start,

- T. goes around the class to
check the progress and to

provide help if needed.

(25mns)

(60mns)

Course
book
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Steps

Technigques/Activities

Time

Resources

Comments

- 'T. then asks each group to
present their program to the
class.

- The groups who are listening
give comment and feedback
regarding the program.

- T. gives final comments for

everyone.

After

class

IIL. Technique HI:
Evaluation

- Through her observation, T.
will evaluate to check if’
students face any difficulties or
problems so that the teacher
can better prepare for the next

class,

Closing

- T. asks SS what they have
fearnt today

- T. summarizes the lesson

- T. thanks SS for their
participation and cooperation,
- T. says Good Bye to end the

class.

(Smns)

Note: This lesson plan is prepared for only 120 minutes, and is subject to change.

Ss: Students, T: Teacher
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Worksheet A
o Online worksheet (Touchstone 3, unit 10, page 99)
L. Complete the following sentences with Present Perfect Simple or Present
Perfect Continuous.
1. Here is the pen. [ (buy) it.
2. She is tired because (run).

3, The wall looks beautiful now. I

(paint).

4, T can tell you the story because |

it.

(read)

5. My hands are dirty. I (repair) the car.

6. The car is OK again now, |

(repair) it.

7. She (smoke) too much recently. She

should smoke less.

8. Somebody (smoke) all the cigarettes.

The packet is empty.

9. It’s nice to see you again. What

(you/do) since we last met?

10. Where have you been?

tennis?

{yvou/play)
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Quiz A

Name: Date:

I Present Perfect Simple or Present Perfect Continuous?
Q1. Which of the two sentences below is correct?
A: Bob has worked late every night recently.
B: Bob has been working late every night recently.
Q2. Which of the two sentences below is correct?
A: She has borrowed our car. Now we don’t have the car to use.

B: She has been borrowing our car. Now we don’t have the car to use.

Q3. Which of the two sentences below is correct?
A: Pve finished my homework, Now I’m going to watch TV,

B: I’ve been finishing my homework. Now [I'm going to watch TV,

Q4. Which of the two sentences below is correct?
A: They have eaten the pizza. There’s still a slice left.
B: They have been eaten the pizza. There’s still a slice left.
Q5. Which of the two sentences below is correct?
A: She’s worked in the garden all morning and she’s still not finished.

B: She’s been working in the garden all morning and she’s still not finished,

Q6. Which of the two sentences below is correct?
A: Why are you sweating? - I’ve cut the grass.

B: Why are you sweating? - I've been cutting the grass.

Q7. Which of the two sentences below is correct?
A: How many biscuits have you eaten?

B: How many biscuits have you been eating?



Q8.

Q9.

Q10.

good.

.

Which of the two sentences below is correct?
A: How long have you known her?

B: How long have you been knowing her?

Which of the two sentences below is correct?
A: I’'ve had this computer for over 10 years.

B: I’ve been having this computer for over 10 years.

Which of the two sentences below is correct?

A: I’'ve had piano lessons for over 10 years and I’m still not very good.

B: I've been having piano lessons for over 10 years and I'm still not very

For or Since?

1. They have been skiing  lunch.

2. He has been a party member _ ten years.

3. It hasn't rained in this region ___at least five months,
4, We have not been to the seaside __last June.

5. She has not appcared here  Christinas.

6. She has been doing her homework — seven.

7. He has been a tennis player 1989,

8. They have been quarrelling ~ midnight.

9. I have known him childhood.

10. She has been singing two hours.
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Quiz B

Name: Date:

I. Choose the correct answer
1. You don't have to do it. I've (already, still, yet) done it.
2. T've had no time. T haven't done it (already, still, vet) .
3. I (already, still, yet) haven’t seen that movie.
4

. T've (already, still, yet) told you what to do. Listen carefully this time.
5. The plane has (already, still, yet) arrived. It was really early,
. We haven't finished (already, still, yet) .

6

7. We (already, still, yet) haven’t got any information from them.

8. Have you watched the newly released movie (already, still, yet)?

9, OMG! 1t’s already midnight. | haven’t finished my homework (already,
still, yet).

10, She (already, still, yet) hasn’t found her true love.



Worksheet C

Match the words with their definitions
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Kinds of movie Definitions Answers
1. Romantic comedy . a film with a fast-moving plot, usually containing | 1 =
movie scenes of violence 2>
2. Thriller movie . a movie of genre with light-hearted, humorous 3>
3. Horror movie plotlines, centered on romantic ideals such as that | 4 -
4, Science fiction movie true love is able to surmount most obstacles. 52
5. War movie . a film in which individual drawings, paintings, or | 6 =2
6. Musical movie illustrations are photographed frame by frame 72>
7. Animated film (stop-frame cinematography). 8->
8.

Action movie

. a film that has an exciting story, often about

solving a crime

. is a genre of speculative fiction, typically dealing

with imaginative concepts such as advanced
science and technology, spaceflight, time travel,

and extraterrestrial life,

. a film genre concerned with warfare, typically

about naval, air, or land battles, with combat

scenes central to the drama

. a film in which very frightening or unnatural

things happen, for example dead people coming

to life and people being murdered

. a movie that includes singing and/or dancing as

an important element and also involves the
performance of song and/or dance by the main

characters.
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Name: Date:

Label the pictures with the words in the box. (8pts)

(1) war movie (2) thriller movie (3) action movie
(4) animated film  (S) horror movie {(6) musical movie

(7) romantic comedy movie (8) science-fiction movie




These are common adjectives ending in —ed and —ing.

Worksheet G
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-ING
1. Interested Interesting
2. Exbhausted Exhausting
3. Embarrassed Embarrassing
4. Pleased Pleasing
5. Surprised Surprising
6. Thrilled Thrilling
7. Annoyed Annoying
8. Confused Confusing
9. Depressed Depressing
10. Fascinated Fascinating
11. Frightened Frightening
12, Scared Scary
13. Shocked Shocking
14, Relaxed Relaxing
15. Bored Boring
16. Worried Wornrying
17. Tired Tiring
18. Satisfied Satisfying
19. Excited Lixciting
20. Disappointed Disappointing




Name:
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Quiz G

Date:

Circle the correct words to complete the conversations.

1. A4
B
2, 4
B
3. A4
B
4. A
B
5. A
B

That lecture was really interested / interesting.

Yeah. The speaker was amazed / amazing!

I get really frustrated / frustrating when I forget my keys at home.

I know. Things like that are so annoyed / annoying.

These directions are really confused / confusing. I can’t understand them.
I’m not surprised / surprising. | don’t understand them either, |

I was faseinated / fascinating by the movie.

Me too. Some parts were really shocked / shocking, though,

I’m not very pleased / pleasing with how this report turned out.

1 know. 1t’s a bit embarrassed / embarrassing. Some of the numbers in that

chart are wrong.
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Quiz G

Name: Date:

Circle the correct words to complete the conversations.

1. A That lecture was really interested / interesting.

B Yeah. The speaker was amazed / amazing!
2. A [1getreally frustrated / frustrating when I forget my keys at home,
B Tknow. Things like that are so annoyed / annoying.
3. A These directions are really confused / confusing. [ can’t understand them,
B I’'m not surprised / surprising. I don’t understand them either.
4, A Iwas fascinated / fascinating by the movie.
B Me too. Some parts were really shocked / shocking, though.
5. A D’mnot very pleased / pleasing with how this report turned out.

B 1know. It’s a bit embarrassed / embarrassing. Some of the numbers in that

chart are wrong.
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Worksheet F
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Quiz F

Name: Date

Circle the correct words to complete the conversations.

Conversation 1

A Do you know where Jim is?

B He's running late. He just texted me and said his daughter is sick, She must / may
/ ean’t be home from school today. "

A Oh, that’s too bad. She can’t / must not / might have the flu. It’s going around I
heard. -

B O, really? And I wonder where Sally is. She conld / may / might not remember
we have a meeting this morning. She always forgets f0 put them on her calendar.

A True. Or she could / ean’t / may not just be late, too. Why don’t you call her?
Just in case. o

Conversation 2

A Did you know it’s Tonya’s birthday today?

B No. Really? How old is she?

A She could / must / can’t be 22. We celebrated her 21st last year.

B Areyou sure? 1 think she might not / can’t / might be 23. Her sister is a year
older, and I think she’s 24, 2

A Well, anyway, we should take her to lunch. She said she’s free, so she can’t/
might / must have plans. "

B Well, that new French place can’t / must not / might be good. I've heard great

. . @)
things about it. Let’s go there.
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Appendix B Tests

Writing Pre-Post Test

Name: Date:

Part A: Grammar (40pts)

I. Choose present perfect simple or present perfect continuous. (Spts)

1. T've (written/ been writing) to the bank twice, but I haven't had a reply.
We've (painted/been painting) the bedroom. We've nearly finished.
They've (known/ been knowing) each other for fen years.

Have you (scen/ been seeing) the new James Bond film yet?

ok WP

I've (tried/been trying) to call you all morning!

II. Complete the gaps with Present Perfect Simple or Present Perfect

Continuous. (Spts)

{} The kitchen is a complete mess! What (the
children/do)?

2) Julie (learn) to drive for one year. She’s still learning,
3} Simon (write) three bocks. Those are very interesting.
4) Recently, I (study) a lot. My exams are in a few weeks.
5 1 (do) everything I needed fo do today! Horray!

III. Complete the sentences with For or Since. (Spts)

1. Thavelived in London ........... three years.

2. Leila has been anurse .............., 1999.

3, Wehaven'tmet..........o... our last year at high school.

4. Thave been teaching .....ooene a long time.

5. What have you been doing ............. you left your fast job?
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IV. Complete the following conversation with correct word (Already, Still, Yet)
(Spts)

1. A: There’s a new Thai movie out. Have you seenit ............. ?
B: Oh, is that The Brother of The Year? Yeah, I've ............... seen it,
It was hilarious. Have you seenit ............. ?

2. A: So, do you want to go on a trip to Siem Reap this weekend?
B:1amnotsure, I’ve .. .........ocea. visited most of the places in Siem Reap.
A Really?1............ haven’t been there.”
V. Complete the sentences with the correct modal verb. (10pts)
1. The phone is ringing. It (can’t, can, must) be Charlotte; she said she would call
this morning.
2. She (might not, must, can’t) be in love with him She told me she hates him.,
3. He (ean’t, might, must) be at the gym right now. Sometimes he goes there at
this time,
This is not possible. You (might not, can’t, must) be serious!

Y ou should pick up the phone. It (can, might, can’t ) be an important call,

4
5
6. He (might not, must, can’t ) know the answer, He’s the best in the class,
7. You (might, ean, can’t ) be right, but it’s better if we check.
8. He (might not, must, can’t) be in the class. [ saw him at the library a minute ago
9.  A:“Who’s at the door?” B: “I don’t know. It {can’t, must, may) be John,”
10. He has five modern cars at his house. He (must, can’t, may) be rich.
VI. Choose the correct adjective. (10pts)
I. This wet weather is so (depressed/depressing).
I will be very (surprised/surprising) if she does well in her test,
My new job is extreinely (tired/tiring).
He's such a (bored/boring) person. He never wants to go out.
I'm (confused/confusing). I have no idea what to do.

Did you hear the (shocked/shocking) news about the accident?

I'm not very (interested/interesting) in sport.

A S L .

The filim is very (excited/exciting).
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9. Tam (frightened/frightening) of spiders.
10. T am really (disappointed/disappointing) with my grade in the grammar test.

Part B: Vocabulary (20pts)
I. Label the pictures with the words in the box. (8pts)

war movie, thriller movie, action movie, animated film, horror movie,

musical movie, aromantic comedy movie, science-fiction movie




II. Complete the conversation with the words/phrases in the box. (8pts)
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Ok I wanted to sure would it beok  so

all right would it be all right with you if [ was wondering if [ could

Tena: Excuse me, (1) ovniiiiiiiiiiiiiiiin s talk to you for a second?
Paul: (2)........... Let me just send this e-mail.

All right. So, what can I do for you?

Tena: Well, (3)vviiviiiiniiiiciniin. ask for a favor, actually.

Paul: (4)..................

Tena: (5).... 7 .. frrrmmll o™ e o L [ took Friday off?

Paul: This Friday? _

Tena: Yes, I'm going away for the weekend; and um, the traffic is always bad on
Friday afternoons. So [ was thinking, if | took the day off, I could get an early
e el (Y PN o U A STRAN with you?

Paul: Well, (7).......coivnne As long as you finish everything before you go.
Tena: Oh, thanks. I definitely will.

Paul: Gk (8). ............. , was that all? All right, well, have a good weekend.

HI. Complete the conversation with “ I see.” And “you see.” (4pts)

1. A: Would you like to have more free time?

B: 1 éctually have a lot of free time at the moment. I’ve finished my exams,
At You must be happy about that.

2. A:lsthere a country you'd really like to go to?

B: yeah, Thailand. .........coooooiiiininn, , my closest friend goes there a lot with
his work; and it sounds fascinating.

Al She must have a really interesting job.

Speaking Test (Interview Questions)

1. What have you been doing since you left high school?

2. Have you done anything special for someone? What is that? Tell me about that.

3. Have you seen any good movies lately? Can you tell me about it?
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4, Give student one picture, and ask them the following questions
- What do you see in the picture?
- Describe the picture,
- How do you feel about the picture?
5. The teacher asks students to select one picture among the three, Then the teacher

asks them to make at least three guesses about the picture.



APPENDIX C INTERVIEW QUESTIONS

1. Do you like to watch the lecture videos before coming to class? Why? Or Why not?
Do you like the online activities? Why? or Why not?

Do you find in class activities useful and interesting?

Ll

Do you see any improvement in your speaking ability after some time of learning
through this style?

Do you like this kind of teaching? (Flipped classroom with CLT)

Is there anything you want the teacher to change? If yes, what is that?

Can online activities improve your English skills?

o N o o

Which step of flipped classroom with CL'T do you like the most, why?



APPENDIX D STUDENTS* TEST RESULTS

Name Writing Tests Speaking Tests
Pre-test Post-test Post-test Post-test
1. Student 1 45 52 7 1
2. Student 2 37 45 10 14
3. Student 3 53 58 17 19
4. Student 4 44 53 15 17
5. Student 5 41 55 11 16
6. Student 6 39 47 17 17
7. Student 7 41 53 14 17
8. Student 8 37 54 15 18
9. Student 9 51 57 15 16
10. Student 10 47 53 15 15
11. Student 11 38 50 14 16
12. Student 12 38 51 6 8
3. Student 13 48 53 16 20
14. Student 14 40 52 16 19
15, Student 15 36 54 8 15
16. Student 16 38 46 8 16
17, Student 17 45 58 16 17
| 18.Student 18 40 47 12 14
19. Student 19 34 45 8 9
20. Student 20 50 51 10 L5
21. Student 21 46 57 16 29
Mean 9.23810 3.00000
Std. Deviation 5.41207 2.09762




APPENDIX E STUDENTS’ SELF-REPORTS

S19

Hello teacher! There are my mind when [ studied with you. For a short time
when I studied with you my English language is better than before. I leamed about using
grammaf better, going to school faster and having more friends. T like your teaching
because teacher’s teaching is so good, but there are some disadvantages for students to
Jearn, For points in each teaching. Punish students one absence when who go to school
late three times. This point [ think is good. So that students don't go too late, but also
have some side effects for home's students away from school. The first step for students
to do quiz is good for students to review the lessons that studied already and to know
the student's ability to understand the lessons. For learning by watching videos at home
before going fo school this allows the students to better understand the lessons and, if
not convincing, can look again and again, T like do homework by post in Facebook
because teacher can have enough time to screen time, there are some risks for students
without smart phone. And one more thing for group work in the classroom is very good
activity for students which allows students to exchange ideas as well as get new ideas

from teammates.

515

Hello Teacher,

My name is [gii8 . I’'m very happy to study with you. Though it’s short
period of time, but it’s meaningful fo; me. | really appreciate and like your teaching
because it helps me to improve my English speaking. I like it because when we studied
with you, you offered so many activities which help in our listening and speaking skills.
Most importantly, you explained each lesson clearly with a variety of practices. Those
activities help students to remember lesson better and make us happy to learn this
language. All the activities and tasks assigned by you such as posting videos in group,
voice and video recordings, all benefits to our learning and I also like them. For example,
lecture videos which you posted in the group, I like them the most because I can prepare

lessons which are to be taught. I watch again and again until T understand the lessons. If

1 cannot understand all, I can note some questions to ask teacher in the class. Moreover,
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] also like the tasks you give us to do after watching the lecture videos because I could
really test my ability of how much I could understand the lesson. Sometimes we think
we understand the lessons, but when we do the exercises and cannot do it well, we know
we do not understand them much. To add, I love your activities in class and early
morning quiz as well. Quizzes make me review lesson which I have watched at home.
Usually, when we learn, we care about our score, so we have to review the lessons for
quiz to get high score. For activities, which are done in the class, help me to talk more
though it’s wreng. It helps classmates to get closed to on another, most importantly, it
helps to enhance my listening and speaking skills. For voice recording, I also like it
because it helps our speaking skills. For video recording, it helps boost up my
confidence, but it just takes more time to record. It’s good for speaking, it’s just that at
the beginning we made many mistakes and feel shy.

To conclude, when I learn with you, I can understand the lessons better and
clearer, more confident in speaking English, better my listening skills. Generally, I love

your teaching though I made mistakes sometimes, but I'm happy that I can speak more,

S12

I like watching lecture videos, doing exercises, quiz, and in-class activities.

Video: when we watch videos, it helps us to pronoun the words clearly as the
native speakers. Moreover, we can be fluent if we practice.often.

Doing exercise: It can help us know how to use grammar and learn many new
vocabulary,

Quiz: can measure our ability of how much we have improved.

Activities in class; When learning for many hours, it makes students feel bored
and sleepy, but if there are activities or games to play for a short period of time, it may
make students feel better. Sometimes learning for many hours, some students may not
remember everything which have been taught.

For voice record and asking questions, I don’t like them.

Record voice: it wastes time on recording and 1 kind of don’t like this kind of
thing. 7

Questioning: It’s also good when teacher asks students questions. Teacher can

know student’s ability and levels.
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After studying with you for three weeks, Tam more confident to face with other
people. For speaking skills, 1 feel like it’s still the same. I still cannot find right words
to talk and still stuck when talking.

‘Generally, my study has improved a little bit. This new approach is quite good
because it makes students get used to speaking and have confidence, and also can

express themselves and share ideas to other people without any hesitation.

S1

I like to do homework and post in Facebook group : i like it because do it
modern and population for many student who like study on network 2.watch video on
Wednesday and Friday night : i like it because it help me to learn and know about new
lesson and make me remember about it quickly 3. Quiz on 7 am every Saturday morning
i like it because you can make us have a good habit in studying such as come to school
regularly 4.pratise : like it because you always divide us into group that make us in class
have a good contact and have a good knowledge everybody S.interview us 2time is the
first and the end day of we study with you : i like it cause it make me to can speak
English and finally after i study with you I can speak English more than before ,can
writing, make me know about grammar clearly and make me have a good knowledge .

Thank teacher for your good teaching "=

S7

Dear T Marady

Hello teacher, 1 just want take some time to express about my thinking that how
much I enjoyed to being your English class for this three weeks. I am really pleased that
you have made my English class was so exciting and I really never though that I can
have a great teacher likes you.

Honestly, you are a truly teacher I mean you have been changed my class to be
anew view everything in class such changed almost all the thing. We got a new system
learning from you that before I wish T was have this class one day, Well, the first time [
met you in class and you have been introduced yourself to everyone in class. Himm, that
is sure that the first time I thought that why ....I have to get a new teacher? what happen

to my studying?. Now I got result. You give us a flipped class. Actually, flipped class is
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a great class which I never got before. Flipped class is a class that homewerk we do at
school and schoolwork we do at home. Wow, We had to wake up early for hurry come
in time for class, We had to watch some video about lesson which we are preparing for
tomorrow class that you posted in our facebook group named “English class with
T.Marady” some lesson you want us to take video for show our answer for that
exercises, take some photos about our answer, record voice about answer and so on. For
the special think that I love in this class is before starting class every students have been
got some quiz about the lesson that you posted in facebook group. On more adorable
thing that I been interested in that class is you made everyone in class got along with
each other, [ mean before also my friends and I don’t talk too much with each other, we
just knew some friends who seat next to us, but when you got here we changed because
you give us some activities in group that we can know more friends, yeah that such
nervous that my classmates and i just knew each other when we almost finished class
for this year. Also you created some game for us, yes it is not just a simple game but all
the game we have been playing is connected to our lesson today. So everyone in class
might not feel boring and tiring with class because we got more fun from games. Look
at to the past class, we just listen to what feacher teaching, just reading, do some
homework...etc. By doing all this thing, | think that my studying is more betters than
before and especially T don’t sleeping when teacher is teaching.

Thank you for the class although just short time but my studying is more betters
with you. I believe that you will be a great teacher forever. Hope one day I can see you
again in somewhere,

Best love

89

" Hi Teacher! I'm G | like your teaching style. I like self-study. Self-
study is good for university student I think. Lecturer doesn’t have much time to care ail
student, they are very busy and some lecturer just teaches maybe 1h30mn per day. It’s
good for us to read a book or watch the video that related to our lesson before class, 1
like this kind of teaching, One thing that I don’t like is taking the video. I'm a type of
person that don’t like take a photo or video. I'm also a type of person that don’t like talk

a lot. T never use English to make conversion with another people, but when I studied
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with you, I did it. Now I can improve a little bit of my speaking skill. Thank you that
give this chance for me. One more thing is about the quiz, one week three quizzes, 1
never try this before. But it’s not bad I think, it can help those people who are lazy or
always come to school late. At last I want to say that thank you teacher and I support
your teaching style and I hope that you can do it very well with another student. Keep
moving. I like watching video before class start. It easy to understand. Maybe I'm
interested in this point, On the internet there has a lot of video and I can learn more
instead the lesson. 2. I don’t like taking video. 'm not a talkative person and I really
don’t know how to say when the camera is in front of me. I also don’t like taking photo
too. 3. I don’t really like the quiz every section. But [ support this point, because it can
help me go to school early and remember all the lesson that studied at last section. 4. I
like class activities. I'm a person that don’t like talking. But this activity can make me
braver to talk with classmates and can improve my speaking too. Playing game related

to lesson is interesting. It can reduce stress and 1 didn’t get bored.

S10

This is my feed back of your teaching style

Actually, I really like your teaching style because I think that this style it can
improve me all reading, speaking and listening skills. Especially, group work and all the
steps of your teaching. The steps include:

Watching the videos

Watching the videos it’s really important for me because it immake me focus on
video and try to listening to be know about videos.

Doing online tasks

Exercise: it can improve my knowledge to do exercise in book after watching
videos.

Audio: make me try to listen about audio, improve listening skill and teach me
about pronunciation through listening audio.

Video recording: this step it’s reaily important for me because I never record
video before so, it make me shy but after I studied with you I think I brave than before

to record video myself,
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Quiz

For quizzing it's really good for me because it make me spend a lot of time to
review the lesson that we studied already and improve my grammar to be better,
Moreover, [ can get high score too.

Question and answer session

This session very important for me because before I go fo study I was prepared
answer already and reviewed to answer with you, when you ask me,

Activities the class

Pair work and group work it’s the best for me because I think that we can work
with each other and share our knowledge to group and what the most important foe me
we can know each other that before because before you come to do research our class
we have a little time to talk with each other and sometimes we don’t know each other.
So I really thank you teacher.

Finally, T want to say [ really thank you so much feacher that you came to taught
me and I want to suggest you if we have a chance 1 want to study with you again, And

[ want you improve listening skill and speaking to all the students.

S13

Dear teacher Marady

First, T want to thank you for your teaching however it’s short but | think it’s a
great time that 1 can study with you. For your new learning that called, ‘Flip learning’,
the first [ think it’s a new way for my study, | felt interested when you told us about this
learning. 1 can say like this because when you posted the videos that contact with
grammar in to our group, I think it’s a time to improve my knowledge more about study
English, I can learn by myself and I can watch other videos when I’'m not sure about
some points of grammar that you posted, I like this step, I like watching and do
researching by myself. For another steps such as doing online tasks, quiz and Q&A
session, it’s a difficult one for me. Especially, for the first time of recording video, I felt
worried about my speaking and [ didn’t brave enough when 1 did it. But long time after,
I can do it better than the first time, it’s not only recording video post in group, it inciudes
some of quiz and Q&A too. However [ did the quiz wrong but I'm happy because the

more 1 got wrong, the more I get some experience too. On the other hand, for me, I'm
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just afraid when T went to study with new people around me but when I studied with
you, you gave me some activities to connecting with another, I can join with them, I can
make a new friendship with new people and I can improve my knowledge when we
started to speak English. I like all of this steps but I have some problem with your
teaching, I felt like you taught us so fast that’s why some of lesson I’'m noft clear.

That’s all for my feedback, thank you for teaching me and all of students, We love you

S2

I think this new teaching is good. I like watching videos before coming to the
class, I can learn by myself, For exercises online, they are also good because we can test
our ability after watching the lessons. But I don’t like video recording. It takes so much
time and I feel shy to do it. For activities in class, I like it so much because it’s fun and
interesting, There are many activities and games for us, so we don’t feel sleepy at all. I

can make our friendship stronger because we always work in pairs and groups.

S17

I like your new teaching, especially watching the videos and completing
exercises online. [ always use phone, so it’s good to make use of it.

Because the video is with the explanation. I like to watch the gesture, Even
when in class, I always make sure [ sit where [ can see the gesture of the teacher when
explaining because when I do the exércise, I can imagine their gestures. One more thing
is that when I read book, I will feel sleepy when I read for long time. But for video is
okay. Videos are like movies, If we compare reading the book, and watching the videos,
for sure, we can remember more from videos. And when I watch the videos, I can do
some parts of the exercises in the book.

I also like voice and video recording, but, it’s very difficult for me at the
beginning. But later on, it gets easier and easier as 1 get used to it. When we first learn
English, we never get to speak, so when we speak, we feel nervous and forget all the
words. But now it’s a bit better. We get used to speaking more.

For in-class activities, when we learn with the previous teacher, he never did
like you. We sit individually and we don’t know one another. We only those who sit

near us. When he asked us to complete the exercises, sometimes he checked it but
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sometimes not. So we don’t know which one is wrong or right. Even when we ask him,
it’s still not clear. But for now, we always move around. We feel a little closeness among
our classmates. Most importantly, you get us to talk more. I never get to speak before.
At first, we started speaking, I feel very nervous and could hardly talk. I know what to
talk, but I cannot talk. If you ask me to write, it’s ok. But when it comes to speaking,
it’s very difficult because it’s my first time and I don’t get used to it. But for now, it’s

quite better.

S20

Dear teacher,

Generally, I like your teaching style. I like watching video before come to
school the most because it easy to know that what teacher will teach us and if we don’t
understand we can note it and ask teacher it’s a better way than I have studied before.
also like working in groups. It*s fun and also get to know more about one another. when
we watch video before come to class is a good because T can sometime when I watch I
can practice everything in video with my friends or every year with my roommate and
then T go to class I can do it well with your quiz and everything. I like watch because
when i watch it T can leam it before you and then I come class you teach more I can
seriously about this lesson

I’m not used to record videos and post, so I feel very shy. When you ask us to
post, 1 feel like I want to do it too but I dare not to do it.

I also like your activities in class. I like it because when we practice it we will
remember more than usual. When we Jearn with fun, it's easy to remember. But
sometimes I feel like there’re too many activities, so [ feel bored sometimes.

After learning with you for three weeks, 1 can see I can improve some English.
At first, T feel shy when teacher ask me but now | don’t feel like before. Now I'm kind
of getting to used it. | don’t get nervous or scared of making mistakes. I will just talk it

out,
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S18

Dear teacher

I think your teaching is good. I like to watch the lecture videos but I don’t like
to record voice or videos. It is difficult and T feel shy. For activities in class, I think it’s
good because we can get closed to our friends. But sometime it’s too much.
I think after learning with you for three weeks, I can improve a little bit of my speaking.
I can speak a bit more and more confident.

Thank you.

S17

For activities in class, | think it’s good but it’s a bit too much.

Al the exercises that you let me do by online, { think it is not bad because all
the exercises all the exercises even though online or outside, it’s always good.
Recording videos, it’s the first time for me so it makes me feel bad because I feel shy to
everybody around me.

About speaking, as you know we just have little time to talk, so T think it’s a
problem. During I study with you, though I cannot get more, but T can reduce my

shyness and be more confident.

Generally, I can say that the way you teach is good.
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Totewher MARADY
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APPENDIX F TEACHER’S FIELD NOTES

June 14", 2018:

Physical environment: The general classroom is good. Chairs, teacher’s table,
whiteboard, fans are in good condition. It is clean and comfortable enough to learn.
Students’ chairs are moveable which is convenient for group work.

Online platform: At the beginning, most students feel surprised and unhappy
to involve in activities proposed by the teacher. They show they are not happy with the
sudden changes made by the researcher. It was very disappointing to realize that only
one of third did what was required by the teacher. The rest of the class did not do and
didn’t dare to tell the teacher their problem or reason they did not do it.

In classroom: for in-class activities, most students followed what the teacher
asked them to do. Surprisingly, when it came to pair work or group work, many of them
“did not know how to work with one another. They said they never did like this before.
Most importantly, it was hard for them when they worked with whom they rarely or
never talk to. This classroom context, students are from different departiments and
faculties. They only come for English class twice a week. As a result, students don’t
know and are not close to one another. Moreover, some students are shy to talk to new
people. Though they have been learning with one another for almost one whole year,
their closeness is still lacking. They only talk to those they know or sit nearby, and their
previous learning environment is not encouraging in ferm of cooperation. Sonte
students were hesitated to talk to their group members and were shy to express
themselves. Some tried to avoid the speaking activities. The researcher noticed that
some were shaking while coming to the front of the class for presentation. Many other
students felt pressured. For quiz, some students were surprised by how short it took to

do the quiz. Some missed the quiz because of their lateness
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June 16™, 2018 (two sessions)

Online platform: More students, but not all students, followed what was
assigned by the teacher. They watched the video posted and did writing assigned task,
yet some worked on video recording task. |

In classroom: There was still a challenge for students to adapt themselves to
CLT activities. Those who are naturally shy was having a difficult time to communicate
and work with their classmates, and some other students were trying to follow what was
asked to do. Some students still feel pressured. However, some other students started to

enjoy the activities.

June 21th, 2018

Online platform: All students watched the video and most of them did the task
assigned.

In classroom: Now students are more familiar with the approach used and
started to enjoy what was being offered. They were happy to talk and worked with their
classmates. They learnt to share their ideas in the group, and most importantly, they
seemed to be more contident when they talked to the whole class. I started to see their

hesitation and nervousness being cut down.

June 2379, 2018 (two sessions)

Online platform: All students watched the videos and most did the activities
prepared for them. Still few ignore recording activities,

In classroom: Classroom environment seemed more exciting for them, though
not all. Many students liked to follow the activities provided in the class. Though who
tried to involve more seemed to better their confidence and speaking ability.
Nevertheless, a few students did not enjoy the class much as they did not like to engage

in speaking activities at all. Few students still felt pressured when asked to talk.

June 28, 2018
Online platform: All watched the Jecture videos and did the tasks online. A

few missed the recording activity,
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In classroom: more and more students engaged in classroom activities. Some
showed lots of improvement in their speaking skills compared to the first time met.
A few improved a little bit. Most of the students seemed fo be more confident in

expressing themselves.

June 30, 2018 (two sessions)

Online platform: All students watch the videos and most did the work
assigned for them. Again, few did not do it and some certain people ignore the recording
activity.

In classroom: By the last week of experiment, we could see how much
students have gained their confidence in speaking English and expressing themselves.
Some smart students showed lots of improvement in their speaking skills, specifically
on fluency. Some other student also paid more attention on accuracy when they talk and
express themselves. Some tried to apply what have been leamnt in their speaking.
However, there are few students who got very little improvement. These students tried
to avoid the speaking tasks and were not very open to others. Buf they seemed to be a
little more confident when they expressed themselves and they seemed to change their

perspective of learning English.



APPENDIX G EXPERT VERIFICATION OF RESEARCH TOOLS

Expert1 | Expert2 | Expert3 | Expertd | ExpertS Total
Lesson Plans | Need to Make it Okay Okay Okay Tmproved
put a clear | clear for
instruction | materials
used
Achievement | A few Check on | Okay Okay [mproved
Tests points are | format
not clear
Worksheets | Okay Should Okay Okay Okay Improved
add the
references
Expert 1 Expert 2 Expert 3 Total
Videos The sound Should add Okay Changed and
quality is not subtitle for new improved
good for new videos
made ones
Interview Questions | Add a few more | Okay Okay Changed and
questions improved




APPENDIX H SCORING RUBRICS

Fluency Pronunciation Grammar Yoeabulary Confent
Smooth and Pronunciation is | Accuracy & Excellent control | Excellent level
fluid speech; excellent; good | variety of of language of
few to no effort at accent grammatical features; a wide | description;
hesitations; no structures range of well- additional
attempis to chosen details beyond
search for vocabulary the
words; volume required
is excellent,

Smooth and Pronunciation is | Some errors in Good language Good level of
fluid speech; good; good grammatical control; good description; all
few hesitations; | effort at accent structures range of required
a slight search possibly relatively information
for words; caused by well-chosen included
inandible word attempt fo vocabulary
or 1wo include a

variety.
Speech is Pronunciation is | Frequent Adequate Adequate
relatively good; Some grammatical language description;
smooth; some effort at accent, § errors that do not | control; some additional
hesitation but is definitely | obscure vocabulary details should be
and unevenness | non-native meaning; range is lacking | provided
caused little variety in
by rephrasing structures
and
searching for
words;
volume wavers.
Speech is Pronunciation is | Frequent Weak language | Description
frequently okay; No effort | grammatical confrol; lacks some

hesitant with
some
senfences left

uncompleted;

towards a native

accent

errors even in
simple
structures that at
times obscure

meaning.

basic vocabulary
choice with
sorme words .
clearly

lacking

critical details
that make it
difficult for the
listener

to understand
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Fluency Pronunciation Grammar Vocabulary Content
volume very
soft.
Speech is slow, | Pronunciation is | Frequent Weak language | Description is so
hesitant & lacking and hard | gramumatical control; lacking that the
strained except | to understand; errors even in vocabulary that | listener cannot
for short No effort simple is used does not | understand
memorized towards a native | structures; match the task
phrases; difficult | accent meaning is
to perceive obscured,

continuity in
speech;

inaudible,
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